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A. PHILOSOPHY AND THEORY ~~.” 1°” 


1. BALESHWER PRASAD. Kya Buniyadi shiksha avyavaharik 
hai (Is Basic education impracticable) Buniyadi Shiksha, 
1962, 11 (1) 6-10 (H). 


Critics say that Basic education is impracticable. But it is 
wrong. Basic education implies integration between knowledge 
and productive work for life. It is, actually the education of life, 
through life and for life. It is therefore, not based on the success 
in examination but on the success in life. It helps producing 
responsible citizens, hard workers, practical rulers, farmers, business 
men, village level workers etc. As far its success is concerned we 
can say that it has gained success in many of its aspects viz. 
productive activities, pupils self-government, cultural activities, social 
service etc. 


2. BHAVE, VINOBA. Nai Talim Ke Liye Lokamat Tayyar 
Karna Avashyak (To educate public opinion is necessary for 
Nai Talim) Shikshan Sanskar 1959-60, 1 (5), 154 and 167 (H). 


For the betterment and proper development of Nai Talim 
we will have to educate public opinion in its favour. We also will 
have to make a critical research in Nai Talim. We should find 
out all its dark and bright sides and as such we can put it before 
the public. By doing so, we can educate the public opinion. 
Otherwise, our efforts and experiments in this field will remain 
limited and we cannot reach our goals. 


3. CHAUDHARI, MAN MOHAN. Aaj ki samasyaen (Present 
day problems) Nai Talim 1961, 10 (3), 67-71 (H) 


India needs raising of living standard. It is possible through 
technical education in schools. The new crafts like making of nut, 
bolts, cycle parts radio parts, repairing of hand-pumps, power 
machines, electricity appliances etc. can easily be adopted in Basic 
Schools. Higher education of the prescnt day does not suit the 
village economy and village social atmosphere. The problems 
connected with development of discipline, national spirit, moral and 
ethical qualities and skills can be avoided if team-spirit and asense 
of leadership are stressed in education of students. 


4. DABE, INDU. Buniyadi Shiksha ke bhavishya par ek 
darshanik drashtikon (A philosophical view of the future of 
Basic education). Jan Shikshan 1960, 25 (3), 9-13 (H). 
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People have different opinions about the meaning and scope 
of Basic education. Therefore, the clarification of the basic concept 
of this educaion is essential. This work may be done by the Central 
Government with the help of experienced philosophers, educationists 
and workers in this field. Basic education was supposed to be based 
on the primary needs of the Indians. As such it is based on four 
pillars --(i) education should be related with the lives of the pupils 
in its philosophical aspect, (ii) methods of teaching should be based 
on activities in its psychological aspect, (iii) education should be 
productive in its economic aspect and (iv) it should be according 
to the values and beliefs of life in its cultural aspect. 


The future plans of Basic education should be based on 
findings of new experiments. 


5. DESAI, NARAYAN. Rachnatmak Karya aur Nai Talim 
(Constructive work and Nai Talim) Nai Talim 1958, 7 (4), 
107-109 (H). 


A meeting at Chalisgaon under the Presidentship of Shri 
Dhirendra Majumdar discussed various problems of Basic 
education including the problem of starting schools in villages by 
the workers of Nai Talim. 


6. DWARIKA SINGH. Nai Talim ki Vyapakta (Comprehensive- 
nn of Nai Talim). Buniyadi Shiksha 1958, 7 (8-10), 33-35 
H). 


Nai Talim envisages the education of all and not only of the 
children between 6 to 14. From the view-point of Nai Talim, 
every individual young or old, child or man, rich or poor has the 
right of education, because that is the only way of enjoying demo- 
cracy. Even only one man who remains ignorant of his duties, 
can domuch harm to the whole nation. Constructing of one 
building for elementary school children in a village (where children 
will attend for 6 hours only) is neither sufficient nor-useful. In 
stead the whole village should be regarded as a school and every 
member of that village will have something to teach others. The 
3R’s, of course can be taught by one who can, but the whole village 
must function as an unit so far as its fooding clothing, defence 
and education are concerned. 


7. DWARIKA SINGH. Prashnottar (Question- iyadi 
Se 7, aie Na) Bemiyadi 


.... Though Basic education seems to be understood and practised 
differently at different places, it has five important points of emphasis. 
(1) Health and _ cleanliness, (2) self-sufficiency, (3) community 
life, (4) correlation and (5) extension services. Basic education 
is based on all these five fundamentals. But it has also been 
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clarified that the curriculum of Basic schools may be modified 
according to the local circumstances. 


8. DWARIKA SINGH. Prashnottar (Question-answer) Buniyadi 
Shiksha 1957, 6 (10.11) 36-37 (H). 


Some people say that well educated and well trained teachers 
are required for Basic education. Simple and old teachers can not 
be suitable for Basic schools. Basic education is not a system of 
education btu a method or a philosophy of balanced life. Therefore, 
teachers with high ideals are required to work in Basic schools. 
A big number of Basic school teachers will be required when all 
the schools will be converted into Basic schools. But only those 
shohld be employed who have high ideals. Retired teachers 
also should be consideredfor this purpose. 


9, GANDHI, MAHATMA. Nai Talim ka nayapan (Newness of 
Nai Talim). Buniyadi Shiksha 1962, 11 (7), 7-9 (H). (Re- 
produced from the author’s book ‘Buniyadi Shiksha’, Navjiwan 
Prakashan Mandir, Ahamdabad, 1956). 


We should include all qualities of traditional education in our 
Basic education. We should understand the newness of Nai Talim 
perfectly and then we may work on it. The results of the newness 
of Nai Talim will also be new as—hopelessness will be changed 
into hope, poverty into richness, unemployment into work, 
struggles into unity. Boys and girls will learn some craft and then 
the knowledge of words with the help of craft work will be achieved. 


10. GANDHI, MAHATMA. Shraddha (Faith) Buniyadi Shiksha 
1962, 11(8), 8-11 (H) (Reproduced from the author’s book 
‘Buniyadi Shiksha’, Navjiwan Prakashan Mandir, Ahamdabad, 
1956) 


Traditional education is not geared to the economic develop- 
ment of the country. Basic education is related to it as it is 
imparted through some craft. It will bring national and political 
awakening also. Children educated under the Basic pattern will 
easily come to know the prevailing defects in the country and 
they will also try to remove them. Money spent on tools will 
not go waste. These tools will be used bythousands of children for 
years together. But it can be achieved if all have got living faith 
in this system of education. 


11. GUPTA, O.P. Nai Talim Ki tatvik prishthbhoomi (Philosophical 
background of Nai Talim) Bihar Educationist 1956, 4(16) 
13-14 & 37 (H). 


. Nai Talim begins from conception and ends at cremation. The 
aim of Nai Talim is to finish the difference of work and the worker. 


It integrates work with knowledge. There are some principles in the 
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background of Nai Talim (i) Every man is complete in himself ; (ii) 
No man is useless and he can be changed ; (iii) Human life is life 
based on work ; (iv Curriculum for every individual will differ ; 
(v) Development of an individual depends upon an efficient teacher, 
necessary work and suitable environment, etc. 


12. GUPTA, P.K. The challenge of Basic education, Educational 
India 1959, 25(7), 266-269. 
At present there are mainly two categories of Basic schools. 
In the first category are those schools which follow exactly the same 
methods as the so-called traditional schools with the only difference 
of adding one or two crafts to the curriculum. The second category 
of the Basic schools go to the other extreme of over emphasizing 
craft activities and the principle of self-sufficiency through productive 
labour of children. A balance is to be struck between these two 
extremes and a new programme of Basic education evolved which 
will lead to an all-round development of the child personality 
through correlating all school studie’s to the problems of actual 
living. 
13. JUMUAR, SURENDRA PRASAD. Buniyadi shiksha hee 
samarth (Only Basic education is capable). Buniyadi Shiksha 
1962, 1111), 6-8(H). 


Basic means a thing related to the root or base. Basic educa- 
tion is directly related to action and behaviour. It emphasises 
action more than words. It is said easier than done. And therefore, 
this type of education is the only remedy for solving the problem 
of unemployment which is increasing day by day. Basic education 
will help the new generation fulfil the basic needs of the country. 


14. KALELKAR, KAKA. Nai Talim se naya samaj (New society 
from Nai Talim). Samagra Nai Shiksha 1958, 4 (5), 6-7 (H). 


Basic Education or Nai Talim pleads for knowledge through 
action and not cither knowledge alone or action alone and thus it 
visulizes a new Society based on truth and non violence which exist 
in action. 

15. KUMARAPPA, J.C. Nai Talim Ka Chitra (Picture of Nai 

Talim) Nai Talim 1960, 8 (9), 256-260 (H). 

Self-reliance according Gandhiji’s concept of it, does not mean 
that the expences of education should be covered by what the child- 
ren produce. Its real meaning is to produce a well educated citizen. 
Moreover, a citizen’s self-reliance, can be measured by the services 
he renders and not by the money he possesses. It is also a fact 
that ‘New Education’ in the beginning may not cover the expences 
and may put a loss but later on becomes profitable. if in the selec- 
tion of crafts local environment is kept in view. Nai Talim 
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contemplates compulsory education to allthe children from 7 to 14 
years. Crafts are taken as the medium of education. For the 
natural development of the child we should follow the mental, moral 
and religious development. On the second stage the thinking 
faculty should be developed in the child. To develop the faculty 
of thinking teacher should encourage the feelings of self-confidence 
and courage. No craft education can be completed without art 
educatin.So, in every village-school emphasis should be given on 
folk-songs, music and art. College education should be self-reliant 
according to Gandhiji. 


16. MAJUMDAR, DHIRENDRA, Nai Talim ki drishti se praudh 
shiksha (Adult education from the view-point of Nai Talim) 
Samagra Nai Shikhsha, 1959, 5(1), 4-6 (H). 


It has been decided that education to be imparted to the 
children should be through three sources viz., (1) Basic craft, (2) 
social environment and (3) natural environment. As parents are 
most important educators from the social environment, arrange- 
ments for their proper education must be made. But parents are 
busy and they have no time for receiving adult education. This 
hurdle can be overcome if the Charkha Sangh, Kasturba Nidhi and 
Talimi Sangh could chalk out a coordinated programme. 


17. MAJUMDAR, DHIRENDRA. Samagra Nai talim ka ek 
prayoga (An experiment of total Nai Talim) Nai Talim 1961, 10 
(2), 40-45 and 50 (H). 


‘Service to the society’ is the essence of revolution. This essence 
can be achieved through money,:man and law. That revolution lasts 
long in which all men participate and hence all our educational 
activities should affect man. 


The ‘Gram Bharti’ compaign is based on this philosophy. 
Hence the pupils are expected to assist their parents in all sorts 
of domestic affairs in consultation with and under the guidance of 
their teachers. 


18. NATARAJAN, S. Basic education and contemporary life. 
Teaching 1958, 31 (1), 29-33. 


Social and economic conditions prevalent in India during 
the British regime gave birth to the new trend in Indian educational 
system. Accordingly, ‘Khaddar’ acquired a great value, teaching of 
spinning and weaving and knowledge of cottage industries became 
essential. In 1937 Gandhiji declared that education must be 
self-sufficient and teaching should be through a craft. Later on, 


many experiments were carried out viz. C.R.’s shift system ; compact 
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area method etc., but Basic Education could not make any substan- 
tial head-way. In the plan periods also financial provisions made 
for elementary education were in-adequate. The teaching of craft 
to children is also under burning criticism. This situation requires, 
therefore, an all-sided encouragement both from the Government 
and non-government agencies for the progress of Basic Education. 


19. NAYYAR, PYARE LAL. Buniyadi talim vishva shanti aur 
vishva bhartratva ki sidhhi ki kala (Basic Education—an art 
of attaining world peace and world brotherhood) Nai Talim 
1961, 13 (10), 302 (H). 


Basic education is based on the principle of thinking hand 
wherein the intelligence of the child alongwith other aspects of 
development are bound to develop. In Basic education the school, 
the indivi dual and the society are expected to work in close 
relationship and on inter dependence and thus ensure world peace 
and world brotherhood. It needs careful handling. 


20. PARASHAR R.K. Nai Talim Ki sheikshik manyatayen (The 
Matt values of Nai Talim) Shiksha 1959, 11(4), 


: Following are some of the considerations on which Nai Talim 
is based: (1) All round development of personality, (2) Pro- 
ductivity, (3) Mother-Language as the medium of instructions, 
(4) Knowledge to be imparted when the child feels hunger for 
it, (5) Learning by doing, (6) Hasing the educational programme 
on the principles of ‘Sarvodaya’, (7) Belief in the democratic 
system of education, (8) System of education to be based on the 
unity of work, knowledge and pleasure, (9) System of evaluation 
po is called system of criticism, (10) Belief in dignity © 
abour. 


21. RAMAN, SINHA R.N. Buniyadi Shiksha aur Gandhiji (Basic 
education and Gandhiji) Buniyadi Shiksha 1962, 11(4), 22-23(H)- 


Some recollections of the rememberances of Gandhiji speaches 
have been given. Gandhiji wanted Ram-rajya in India. By Ram 
rajya he meant Gramswarajya. He was of the opinion that Basic 
education should be compulsory in the Gramswarajya. India is an 
agricultural country and therefore, he thought that education should 
be imparted through craft. 


22. RAMCHANDRA SINGH. Buniyadi Shiksha aur navy Samaj 
nirman, (Basic education and the new Social order) Buniyadi 
Shiksha 1959, 8, (3) 5-10(H), 
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History shows that educational values change in co-relation 
with the change in the social pattern. With the formation of 
a socialistic pattern of society it is essential that the school must go 
to the community and the community must come to the school. 
This implies that education should be free and compulsory and be 
imparted through mother tongue. Education should help in the 
social & cultural development of the indi-vidual. 


23. RAM SWROOP PRASAD SINGH. Buniyadi Shiksha Kyon. 
(Why Basic education) Buniyadi Shiksha 1959, 8(1-2), 1-9(H) 


The three main problems which a man has to deal with in 
life are economic, social and physical, Basic education prepares the 
child to face these problems. In fact it is education of life through 
life. By learning to work with hand the child prepares himself to 
meet his economic needs of life. Working with hands gives him 
psychological satisfaction. Thus it is the best system of education. 
In Bihar the first step to-wards it was taken in the year 1937. 
Though practical in nature, books: too have an important place 
in it. In fact all knowledge is centeralized around a craft and 
the different subjects are taught in co-relation with it. In fact it 
is the study of life and deals with all its aspects. The five principles 
on which Basic education is based are as follows: 1. Practice of 
hygienic living. 2. Developing self-sufficiency. 3. Learning of any 
productive craft. 4. Developing community feeling in the society. 
5. Developing traditions and creativity. 


24. SHARMA, NARMADA PD. Nai talim ki kuchh samasyayen 
(Some problems of Basic education) Buniyadi Shiksha 1957, 6 
(10-11), 25-26 (H) 


(1) Basic educatin is not only a system of education like 
other systems. In fact it isa philosophy of life. Its educational 
aspect is not so important as its life-philosophy is. If it is not 
accepted as a philosophy of life its results may not be favourable. 
(2) We should welcome this system of education. There are many, 
who don’t accept it and say that other’s do not welcome it. 
(3) Some teachers want money to execute the programmes of Basic 
education, They should not forget that it is money which runs after 
the Basic education and not Basic Education which runs after money. 
(4) Some people say that well educated and well-trained teachers 
are not available for Basic Education. A man who understands 
its philosophy of life becomes educated and trains himself. Philosophy 
of life works as a training centre. If this aspect of Basic education 
is implemented there will remain no problem unsolved. 


25. SHARMA, SHIV KUMAR. Buniyadi Shiksha : Ek navin drashti 
(Basic education : a new outlook). Jan Shikshan 1960, 25 (3), 
14-17(H). 
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The discussions and decisions taken at a seminar on Basic 
education at Ajmer, from the 5th to 14th November, 1959, in which 
workers in Basic schools and teacher training institutes participated, 
have been given here. The necessity of having adrastic change in 
the outlook of teachers and public towards Basic Education in 
general was keenly felt. Want of suitable Books for teachers and 
students is a topic of priority. 


26. SHAMSUDDIN. Buniyadi shiksha aur dharam (Basic education 
and religion) Buniyadi Shiksha 1957, 6 (12), 39-42 (H). 


Basic education is a revolutionary step in the field of education. 
This scheme contemplates to foster mental, physical and spiritual 
development of the pupil. It is based on the grounds of self- 
sufficiency. Craft is the main feature of this system and it aims at 
the all-round development of the child. This education fulfils the 
bare needs of life. According to Gandhiji religion is one of the 
indispensable items in the system of education. Truth, non-violence, 
love for the country, moral upliftment are common things in all 
the religions. Basic education develops all the good qualities of 
head and heart. In this way we find close relationship between Basic 
education and religion. Basic education emphasises imparting 
knowledge through mother tongue, which fosters feelings of love 
for the mother land and national culture. Its aim is to replace 
large scale industries by small and Cottage industries. Moreover, 
this education will remove many present day disabilities and tend to 
foster a spirit of true religion among the masses. 


27. SHRIMANNARAYANA. Arthik unnati ke liye Buniyadi 
Shiksha aavashayak (Basic education is essential for economic 
progress), Buniyadi Talim 1962, 11(2), 7(H). 


People who know some art or are technical hands may prove 
helpful in solving economic problems of the country. Training in 
some craft is essential in education. This is what is expected in 
Basic education. 


28. SONI, DAYAL CHANDRA. Prachchhauna Dharmik Shiksha— 
Buniyadi Talim (Implied religious education — Basic education), 
Jan Shikshan 1958, 23 (4), 6-18 (H) 


_ For the existence of a peaceful and happy atmosphere in the 
society religious education is essential. The fundamental or essence 
of all religions is faith. This faith is called religion. This is related 
to our inner-self, the conscience, the soul. And therefore, our every 
work should be enlightened by religion. It will create a harmonious 
development between indivi- dual and society. This fundamental 
of religion is implicit in Basic education though the institutional 
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aspect of it is not emphasised. In Basic education religion is not 
only the goal but also a strong source of education. The root of 
religious life is self-sufficiency in achieving wnich, there is the ego 
satisfactions, The dictum of Basic education, that it is education 
through life and for life has a religious force behind it. 


29. SONI, DAYAL CHANDRA. Shiksha Kee parishuddh punar- 
rachna~—Buniyadi Talim (Scientific reconstruction of education 
—Basic education), Jan Shikshan 1958, 23(3) 14-26(H). 


Education is a natural necessity for man. Here by education 
we mean formal education and not the informal only. Thinking of 
the defects and deficiencies of the traditional education it can be 
said that Basic education most suits the needs of the existing society 
in India The four principles which it follows i.e. universal education, 
education through mother tongue, education through craft as a media 
and self-sufficiency will remove the defects of the traditional education 
and help social reconstruction. 


30. SUBRAHMANIYAM, K.A.R. Swagatadhyaksha Ka Bhashan 
(Welcome speech), Buniyadi Shiksha 1957, 6(5), 8-9(H). 


There is no system of education similar to Basic education for 
the development of personality, feelings of nationality and social 
feeling. It is based on cooperation, work, equality and nationality. 
It has been declared as the National system of education by the 
Indian Government. Now we have to think how to spread it state- 
wide and how to chalk out a programme for the workers of Basic 
schools. 


31. TRIVEDI, KASHI NATH. Nai talim ki tarak shakti kunthit 
kyon ? (Why the protecting power of Nai Talim stopped ?) Nai 
Talim 1961, 10(10), 303-306(H). 


The effects of for eign rule and traditional educational policies 
are still there on the various walks of life of the Indians. The 
system of Basic education though commenced in 1937, has hardly 
been able to earn any name and fame. Gandhiji considered Basic 
education as the only system suitable for our country and the only 
educational system wherein the social, economical, political, religious 
and moral developments have been taken care of. Earnest effort 
for its promotion among the hands of Governmental and non- 
Governmental agencies is the demand of the day. 


32. VENKATASUBRAMANYAN, T. R. Basic education for 
better citizenship, Educational Forum 1960, 5(3), 4-6. 


Basic education aims at developing the whole man making 
craft work the nucleus of learning and using correlation as the 
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method. Correlation, according to Gandhiji, has a wider connotation 
than is usually thought of and extends beyond the classroom into 
the moral and spiritual existence of the individual and the society. 
This moral and spiritual import of Basic education has a great part 
to play in education for citizenship. The whole system of Basic 
education is pivoted on craft work. If the school chooses a craft 
from its environment the people will get interested in the vorious 
school activities. This will ensure reciprocity between the school 
and the community so essential for education for citizenship. The 
craft work also develops a kind of self-discipline in pupils and 
provides them with significant experiences which cannot be generally 
found in the classroom. 


33. VENKATASUBRAMANYAN, T.R. The approach to Basic 
education. Educational Review 1960, 68(6), 121-123. 


Emotional and conscious approach to any reform pays higher 
and quicker results. Gandhi’s Basic education system is also rich in 
emotional and intellectual potentialities. Appeal to emotions is the 
surest method to motivate people and mainly to wake them out of 
their slumber. Emotion is the starter but the intellect must come 
to sustain it. Gandhiji wanted to reconstruct the pattern of edu- 
cation to remove multitude of defects in the traditional education. 
But away from the intellectual education Gandhiji put it forward 
only for an experience and to change the situation of that time. 
Had he lived longer, he would have backed his emotional appeal 
by intellectual support. We, therefore, must approach it now more 
intellectually than emotionally. Moreover, Gandhiji himself never 
said that his ideas and suggestions were final. His educational 
schemes were in the nature of experiments. We should, therefore, 
give a new shape to the present Basic education in the light of the 
changing conditions and experiments. 


34. VINOBA, ACHARYA. Shiksya ke vishay main Kuchh vichar 
(Some thoughts on education) Nai Talim 1961, 10 (6), 160-167 
(H). 


On the occasion of Assam Basic Education Conference on 
22-9-61, the author put forth his views on education. He suggests 
teaching of more than one foreign languages after eight years’ 
schooling in India is essential and it is sound from educational and 
psychological points of view. Teaching of English in elementary 
grades is of no use as most of the school leavers forget it soon. 
In the school curriculum, arithmetic and crafts, and spirituality must 
be given more attention. Sanskrit and Hindi in addition to the 
mother tongue should be taught and the practice of subject wise 
teachers should be dropped. Teachers should have sympathy and 
love for children. 
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35. VINOBA. Nai Talim Ka Adarsh. (Ideal of Nai Talim) Bihar 
Educationist 1956, 4 (15), 5-9 (H). 


(i) Education is always changeable according to the changing 
world. Therefore, the name given to Basic education as Nai Talim 
is appro priate. (ii) We receive only a little knowledge from man 
but more from animals and the nature. (iii) Itis not the man but 
God who has managed for free and compulsory education, (iv) One 
who does not know any art but is academically qualified can never 
be called educated, (v) For successful teaching, teacher should help 
and assist the taught and the taught to assist the teacher, (vi) In Nai 
Talim work and knowledge are not two things but one. Nai 
Talim is based on the principle of Sachehidanand. (Truth, Beauty 
and Happiness) Discipline is possible only if the teacher is free 
with the pupils. 


36. VINOBA. Nai Talim Ke naye adarsh (New ideals of Nai 
Talim) (Buniyadi Shiksha), 1957, 6(3-4), 9-11(H). 


A system of education which is not framed keeping in view the 
needs of the society is never called an educational system. A society 
in which there are great differences of caste and creed is not a 
society. One of the most important aims of Nai Talim is to 
bring unity among all the members of a village and convert it 
into a society. There will not be much difference in the pay of one 
teacher from that of another because we will teach the students that 
there is no relation of the pay with the qualifi cation ofa man. We 
shall create the feelings of dignity of labour in the minds of the 
students. We shall impart practical knowledge because Nai Talim 
is meant to form a new society based on self-reliance. We will 
produce the teachers from the working society so that they may 
impart practical knowledge which they will get in the new type of 
education. In this way, teachers will work to reduce differences. 
They will work for the economic and social equality of villagers. 


37. VINOBA. Nai talim ka sabse bara aadhar (Strongest base of 
new education, Buniyadi Shiksha 1958, 7 (8-10), p. 7-14 (H). 


The principle of opening an elementary school in a small village, a 
secondary school in a bigger village and a university in most thickly 
populated place is not at all desirable for the philosophy of Nai Talim. 
In Nai Talim, the welfare of the whole village is desired. So the provi- 
sion for the education of all the young and the old, the rich and the 
poor must exist in the village only. In agricultural college, these days, 
English knowing Students are admitted but it is no of use. It is simply 
wastage of money. Further, the opening of these colleges in big cities 
is also useless. The land is purchased there and the agricultural 
labour is hired on payment. The man who has received his. 
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education at Delhi and at New York, expects more salary while 
his capacity of working is much less than that of a villager. In 
Nai Talim, one work for all and all works for one. The wholeness 
ofa village is the base of Nai Talim and unless it is achieved, real 
development is not certain. 


38. WIPRA, JANARDAN PANDEY. Buniyadi shiksha ke 
swaroop (The form of Basic education). Buniyadi Shiksha 
1962, 11 (12), 6-8 (H). 


Basic education is contemplated to establish unity among 
diversities. It aims at all round development of complete citizenship. 
It is the education of completeness. It is based on truth, justice 
and non-violence. Primarily it was prepared “for the villagers in the 
villages by the villagers”. But now it has extended upto cities 
even. It is mainly based on “some thing of everything and every 
thing of some thing”. Moreover, it is the education of all without 
any distinction of caste, creed or colour. It has encircled all aspects 
of life. In the words of Vinobaji, the indentity of Basic education 


will be recognised when home becomes school and school becomes 
home. 


39. VISWESWARATYA, D. Some doubts in Basic Education— 
a few questions answered. Journal of ithe Mysore State 
Education Federation 1958, 12 (2), 44. 


“Some questions about changing to the Basic pattern, the 
teaching method and craft etc. are raised and answers are given. 


40. WARIJ, INDRA SAIN. Buniyadi shiksha: ek vihangam 
drishti (Basic Education : A Bird’s eye view). Buniyadi Shiksha 
1962, 11 (9), 6-12 (H). 


Basic education is the natural outcome of Gandhiji’s thinking 
over the problems of the country. It is sound from psychological 
points of view as well as from other points. Its special features 
are : eight-years compulsory schooling of the children of all without 
consideration of any caste, colour and creed ; mother-tongue to be 
medium of instruction without giving much stress on English ; 
training in suitable crafts with emphasis on its productive and socially 
useful aspect ; use of library books and literature; the technique of 
correlation through social and natural environment and crafts ; 
enlistment of co-operation from the community; training in demo- 
cratic methds by organising students’ councils ; maintaining 
internal discipline and inculcating leadership habits. 
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41. ZAKIR HUSSAIN. Buniyadi shiksha ki visheshtayen (Qualit- 
ies of Basic education) Buniyadi Shiksha 1958, 7 (2-3) 44-48 
(H). 


(Reproduced from Aryawarta). 


(This is a radio talk broadcast from Patna Radio on 26th 
January, 1958). Basic education provides facilities for education 
for every child until he attains 14 years’ of age. Learning of one’s 
mother tongue and Hindi and also English for those who want to 
read it should be arranged for in all Basic schools. The provision for 
teaching of some useful crafts and of teaching through the natural 
and social environment is to be made so as to enable the students 
to retain for a longer period the contexts of what they have learnt. 
Suggestions to be implemented by the Government have been pointed 
out. These include—opening of Basic schools in all the rural and 
urban areas; framing of an integrated syllabus for all schools ; 
training and retraining of teachers inspectors on Basic lines 
removal of restrictions from taking admission into universities for 
Basic school leavers etc. etc. 


Dept. i: 


B. CURRICULUM 


42. DEPARTMENT OF BASIC EDUCATION, VIDYA BHAVAN 
SOCIETY, UDAIPUR. Junior Basic ke ant mein apekshit 
uplabdhiyan, (Expected achievement at the end of Junior 
Basic) Jan Shikshan 1960, 25(1-2) 8-24 (H). 


The syllabus for the Junior Basic stage is given under different 
heads: air, water, food, body, diseases, health, heat, light, sound, 
magnet, electricity, nature, biology, earth etc. Abilities to be 
attained in agriculture, spinning and weaving, social studies, mother 
tongue, craft, in general science and arithmetic have also be given. 


43. DEPARTMENT OF BASIC EDUCATION, VIDYABHAWAN 
SOCIETY, UDAIPUR. Senior Basic Ke ant mein apekshit 
uplabdhiyan (Expected achievement at the end of Senior Basic) 
Jan Shikshan 1960, 25(1-2), 26-58 (H). 


The syllabus for the Senior Basic stage is given under different 
hands: air, water, machines, heat, light, sound, magnet, electricity, 
chemistry, food, biolgoy, astronomy, earth, land climate etc. Abilities 
which students should possess when they leave a Senior Basic school 
have also been detailed. General interests and attitudes which the 
pupils are supposed to possess have also been pointed out. 


44. DEVI PRASAD. Nai Talim mein Khel kood ka sthan, (Place 
of games and sports in Nai Talim) Nai Talim 1958, 7(6), 
178-181 (H). 


About the topic of the place of games and sports in Basic 
education there are two views today. They are (i) if there is 
delightful physical work in daily routine the question of sports does 
not arise and (ii) people who do only mental work should parti- 
cipate in sports for physical exercise and happiness. But these are 
extreme views. While taking part in sports creativeness should be 
taken into consideration. Sports are important for developing a 
feelings of team work. In this way sports are essential in education 
but they should not be expensive because our country in poor, 
sports are undesirable. 


45. DEVI PRASAD. Shiksha mein swatantrata sabse mahatva 
poorna aur takaje ka prashna (Freedom as the most important 
and urging question in the field of education.) Nai Talim 
1961, 10 (11-12), 350-352 & 357 (H). 
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Education at present differs from education in the past. The 
official agencies are putting their own weight on the various aspects 
of education as it is demanded for more and more population. In 
fact education may be allowed to develop through the initiative and 
leadership of local people. Children completing a particular period 
of education in any school whether private, Government recognised 
or Government, should be regarded at par. 


46. DEVNARAYAN PRASAD. Naya shiksha kram aur pathya 
pustaken (New curriculum and text books) Buniyadi Shiksha 
1962, 11(2), 8 (H). 


An effort is made to orient the new curriculum towards Basic 
educa- tion. There is enough scope for correlation. But the text 
books are the same as those used in traditional education. There 
is hardly any chapter in these books to be taught on correlated 
method. These books are to be changed and to be written on the 
basis of correlation for the prosperity and progress of Basic 
education. 


47. KALAKAR, NAND KISHORE. Shivir-jeewan (Camp-life), 
Buniyadi Shiksha 1957, 6(7), 24-26 (H). 


In most of the Basic Schools there is no hostel accom- 
modation. Therefore, students in these shools should be encouraged 
to lead a camp-life from time to time. It will develop and promote 
in them the feelings of cooperation, Self-dependence, helping attitude 
social service and unity. The author organised a camp of his school 
pupils by dividing them in four departments viz (1) food, (2) water, 
(3) decoration, (4) Welcome and housing. The camp proved a 
success, 


48. MAJUMDAR, DHIRENDRA. Nai Talim Ke Shikshan mein 
prathmikta Kin vishyon ko dee jaye, (The Subjects to which 
priority should, be given in the curriculum, Nai Talim) Buniyadi 
Shiksha 1959, 8 (4) 5-7 (H). 


In the system of Nai Talim the empasis has shifted from the 
teaching of the subjects like History, Geography and Arithmetics 
etc. :—in schools, to the teaching of Agriculture, Safai, Craft, Food 
and Hygiene. This change is the result of the social and personal 
need of the individuals. As in the traditional system, the Basic 
system of education too have some compulsory subjects like 
Agriculture, weaving, “Safai, Food, Cooking and Hygiene etc. in 
elementary classes. Hence Basic school teachers should have atleast 
some elementary knowledge of all these subjects. They should 
specialize in any one of them. Again the most important aspect 
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of Basic education is to teach through Correlation. Then only the 
teacher can be a successful Basic teacher. 


49. MAJUMDAR, DHIRENDRA. Shiksha Mein Svavalamban 
(Self-sufficiency in education) Nai Talim 1961, 10 (5), 133-138 
(H). 


The aspect of self-sufficiency is an accepted pattern in educa- 
tion from economic, psychological and physiological points of view 
all over the world. In Basic education also, Mahatma Gandhi 
called self-sufficiency as acid test. The stress on activity education 
came into existence from the stress on bookish education and 
it is bound to bring non-violent democracy based on co-operation. 


50. PANDEY, J.N. VIDHUR. Patna Buniyadi abhyas shala ke 
panchveyn Varg Ki January 1957 Ki Masik Yojna (Monthly 
planning for January 57 of Vth standard of Patna Basic 
Practicing School) Buniyadi Shiksha 1957, 6(1-2), 18-21(H). 


A shor description of the utilization of a period of 24 
working days of the school is given. The total number of 124 
hours are divided thus: Prayer 6, cleanliness 6, fire sacrifice 12, 
Gardening 10, sweet prepration 30, Balsabha 5, Correlated subjects 
50 and social activities 5. The period for correlated subjects is fur- 
ther divided as follows :-Mother-language 15 hours, Arthmetic 15 
hours, General Knowledge 10 hours, Social Science 7 hours, 
painting 2 hours and music 1 hour. Detailed out lines of the 
curriculum of the above subjects is given. 


51. RAGHUBIR SHARAN LAL. Anukalit shikhshakram aur 
naya Vidyalaya (Integrated syllabus and new schools) Buniyadi 
Shikhsha 1962, 11(5-6), 9-11(H). 


In the integrated syllabuses there are several things which 
may easily be introduced in new schools which are traditional. The 
following may be tried—(1) developing the feeling for self-sufficiency 
and responsi- bility in children, (ii) increasing purposeful activities, 
(iii) increasing freedom for development of self, (iv) developing the 
feeling of cooperation with the society, (v) increasing pleasure due 
to creative and cultural programmes, etc. Teachers should pay 
heed towards all these things which do not require any thing except 
their labour. 


52- SHAMSUDDIN, Organising social and cultural activities in 
urban Basic schools. Education. 1959. 38 (11-12). 32-33. 


Liberty, equality and freternity are the main principles of 
democracy. All these principles can be put into practice through the 
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school society in urban Basic schools. Students can have full 
advantage of all those situations which take place in a social 
cooperative living, through participating in the activities of the school 
society. Thus the distinction between formal and informal education 
may be put to an end in urban Basic schools only. To provide to 
the students the experiences of democratic citizenship, activities 
like students union, publication of school magazine, formation of 
groups for self-study, celebration of National Festivals, organisation 
of educational exhibitions, preparation of literature, cooperative 
shops and banks, etc. may be profitably organised by the urban 
Basic schools. One teacher should be incharge of one activity but 
he should work only as a guide. 


53. SHAMSUDDIN, Personal hygiene in Basic school. Journal of 
the Mysore state Education Federation 1961, 15(2), 34. 


Basic education aims at all-round development of the child. 
Therefore, for the proper physical development of the child— proper 
attention should be given to the following things—(i) Physical 
training instructor should tell the students to observe principles of 
health. (ii) Class teachers should check the dresses, nails, teeth, 
fingers etc. of the students daily, (ili) Soap, mirror and comb should 
be kept at some place for the use of the students ; (iv) Arrangement 
should be made for dustbins ; (v) Competitions should be encour- 
aged among students to keep their classrooms neat and clean, These 
things should be the part of the syllabus of Basic schools. 


54, SIDDALINGAIYA, M. Basic education-Grades I to VII 
content of education—“*A new view”. Journal of the Mysore 
State Education Federation 1958, 12(6) 127-129. 


It is the child and not the school subjects which should be the 
centre of attention in education. In this view things which are 
closely and intimately related with everyday life of the child should 
be given an important place. In the light of this idea some topics for 
different grades from I to VII have been suggested. Knowledge 
about personal and group relationship, about handling books and 
materials is also given. A bibliography of suitable books is appended. 


55. SONI, DAYAL CHANDRA. Buniyadi Shalalon mein Vidhyarthi 
ka lambatmak vargikaran (Vertical classification of students 
in Basic schools). Jan Shikshan 1960, 25(11), 7-13 (H). 


Traditional schools are working on the lines of horizontal 
classifications (class system) of the pupils. But in Basic schools 
students are classified in classes as well as in groups. In these 
groups students are taken from different grades i.e. Ist to VIIIth or 
so. Here they plan together, think and work together. Therefore, 
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feelings of co-operation, affection, respect and mutual understanding 
are developed. Further, the aspect of self-sufficiency has also been 
given an important place in Basic education. Self-sufficiency does 
not mean only meeting the expenses of the students or the teachers 
but it also means acquiring abilities to organise and administer 
their affairs. 


56. THAKUR, MOHAN LAL. Vidyalayon mein chhatron kee 
dayriyon (Students diaries in schools) Buniyadi Shiksha 1962, 
11(1), 13-15 & 18 (H). 


While writing daily diaries by the pupils, teachers should 
emphasise the following things :— (i) To write neat and clean ; (ii) To 
bring novelty and speciality in the language of diary and (iii) To 
write about personal development. The teachers should regularly 
check diaries of pupils. 1 


C. TEACHING TECHNIQUES 


57, AMBULKAR, DEV LAL. Badlon Ka nirikshan (Observation of 
clouds), Nai Talim 1961, 10(5), 142-143 (H). 


A lesson, in question and answer form, on the kinds of clouds 
can be developed to last for a period of 35 mts. Clouds can be 
classified as cumulus, stratus, nimbus, circus and compound. Pupils 
can be encouraged to observe weather individually by careful main- 
tenance of air indicators, temperature charts, dipped blotting 
paper etc. 


58. AMBULKAR, DEV LAL. Varsha Kaise hoti hai—ek samvay 
path (How it rains—a correlated lesson-plan). Nai Talim 
1961, 10(4), 103-104 (H). 


It is a lesson-plan ona rainy day. It is developed utilising 
the pupils interest for clouds, their formation etc. and the technique 
of question and answer. 


59, BHAGWAN DEEN, MAHATMA. Ginti Kaise Sikhayee Gayi 
(How notation and numeration were taught). Samagra Nai 
Shiksha 1958, 4(4), 10-11 (H). 


Various methods of teaching notation and numeration upto 10 
to an obedient and fearless child ‘Surendra’, were practiced but with 
no results. In the end the method of association with practical 
objects and the formation of figures was applied with success. 


60. CHOPRA, SARLA. Vijya dashmi (Tenth day after victory). 
Nai Talim 1959, 8(5), 156-157 (H). 


The students and teachers of Talimi Sangh celebrated the 
Dashhara festival. The main and notable practice was that 
members of the Samiti organised the functions on this occasion 
in such a way that they became educational. In this way the cele- 
bration of this festival proved quite useful for the students from 
educational as well as recreational points of view. 


61. CHULHAI RAI. Tab to aasan hai Samawaya (Correlation is 
easy then). Buniyadi Shiksha, 1962, 11(4), 10-11 (H). 


Fencing was done in a Basic School and through this work 
arithmetic, language and social studies were correlated, Correlation 
becomes easy through such activities. 
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62, GANDHIJI. Aakash darshan (Observation of the sky). Nai 
Talim 1961, 10(10), 296-301 & 311(H). 


For the purposes of correlation, enough material is available 
for the teachers and the taughts if the sky is observed during 
night hours. The distance of the stars from us, their movements 
and locations and their smoothing effects on man’s mind are some of 
the topics about which knowledge can be acquired easily. Relevant 
books and newspapers containing information about the stars and the 
sky can be referred to by the teachers. 


63. GANDHIJI. Billi Shikshika (Cat asa Teacher). Nai Talim 
1961, 10(11-12), 322 (H). 


The Cat is a model teacher as she teaches her kitten only 
by demonstration and actual performances. If she wants to teach 
her kittens how to eat, run, prey and climb etc., she will first 
demonstrate as the kittens are great copiers. Our teachers must 
learn from the cat so that many effective teaching-learning situations 
may arise and may be utilised. 


64. IYENGAR, B.V.KESAVA. Correlated teachnique in teaching 
—a Project work. Journal of the Mysore State Education 
Federation, 1959 12(12), 318. 


While teaching Square Measure in Mathematics to the students 
of the 10th standard, the teacher concerned was asked by the 
Headmaster to conduct a project with the co-operation of pupils 
to make the teaching learning effective. Students of this class 
were asked to calculate the cost of white washing the walls and 
ceiling of the rooms in the school. There were 30 students in this 
class and they were divided into 5 groups. Leaders were elected. 
They contacted the local Public Works Departmental Officer and 
enquired about the rates of the work. They measured all the rooms 
of the school and excluded the areas of doors and windows and 
calculated the cost of whitewashing. After that arrangements 
have been made to get the rooms whitewashed and repaired by 
the students themselves with the help of some technical man. 


65. KALELKAR, KAKA. Gram skiksha—rashtriya Shiksha (Village 
education-national education). Nai Talim 1961, 10(3), 
eas (Reproduced from ‘Mangal Prabhat’ dated Ist August 


The medium of instruction should be the mother tongue. The 
whole village should be the classroom. Education should be the 
responsibility of the whole village. ‘Teams of Social workers’ and 
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“Peace-lovers’ should be formed in each village. This way every 
individual would be educated in a natural course and it would be 
a real pattern of our national education. Curriculum, text-books 
examination, and degrees would be of no importance in such a 
pattern. 


66. MANDAL, CHANDRADEY. Samavaya (Correlation). 
Buniyadi Shiksha 1962, 11(8), 12-13 (H). 


Learning through work is correlation. Work does not mean 
handicraft necessarily, It means all those types of work which 
are directly and perfectly related to our life. Such type of education 
will prepare the child for the needs of life. In this way the 
sphere of our activities are nature, craft and society. Our life 
activities are in three environments—nature, craft and society 
which are used for correlation that is for learning and teaching in 
Basic schools. 


67. PANDEY, P.S. Shala ke dwara utsav-tyohar gaon Ke 
karyakram baney (Organising festivals by the school as rural 
community Programme). Nai Talim 1960, 9 (6), 180 (H). 


Festivals can be celebrated in schools remembering the new 
objective of education. It should be emphasised that all functions 
relating to festivals should be celebrated in the school with the help 
of the villagers. This way, celebrating festivals will become interest- 
ing and educational not only to the students but also to the villagers. 


68. PARASHAR, RAM KRISHNA. Udyoga Shikshan ki 
vibhinna paddhatiyon (Various methods of craft teaching). 
Samagra Nai Shiksha 1958, 4 (5), 11-14 (H). 


The inclusion ofa craft in the school curriculum has been 
done from the physiological, psychological and educational points 
of view and therefore. the teaching of crafts ensures developing a 
sound sense of citizenship. The methods of craft teaching are: 
productive; theoretical ; Instructional; co-ordinated; and correlated. 


69. RADHAKRISHNA. Ganit kee Shiksha (Teaching of 
Arithmetic), Nai Talim, 1960, 8 (5), 150-152 (H). 


When we teach some thing to the child we should correlate it 
with life. Following things should, therefore, be remembered when 
teaching Arithmetic :—(i) practical experiences of the child (ii) 
oral questions, (iii) encouragement to group work in measurements 
and problems, (iv) written exercises, (v) relation of the present topic 
with the past and future topics and (vi) the personal chart of the 
child. Most of the knowledge should be imparted through the life 
and daily experiences of the child. 


Ge 
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70. RAO,M. KESHAVA, Teaching of Science and the Correlation 


technique of Basic schools, Journal of the Mysore State Education 
Federation 1961, 15, (2), 40-41. 


Practical lesson in science and the activity lesson of Basic 
education have similar features. The spirit of curiosity and delight 
has got the equal weight in both the types. In activity lessons as 
well as in science practicals students work in batches or in single 
according to the need and the apparatus. As in the science practical 
lesson students learn about the apparatus, its uses etc. similarly in 
an activity lesson of the Basic education students learn regarding the 
materials and equipment used. It means that both these types of 
lessons are based on the principle of ‘Learning by Doing’. Purely 
theoretical lessons in science are dealt with by lecture, discussion 
or by oral and written questioning. In the same way supplementary 
lessons in the Basic system, which are more theoretical and can not be 
taught through the technique of correlation, are taught by lecture 
method. Asa fully equipped laboratory and well trained teachers 
are essential for the effective teaching of science similarly, craft 
equipment, well trained teachers in the technique of correlation, and 
all other facilities are essential in Basic system for conducting 
observational and activity lessons. 


71. SAFAYA, R. N. Possibilities of correlation. Educational Review 
1960, 66 (1), 1-6. 


The current principle of correlation represents the most 
modern stage in the evolution of the concept. It embodies all the 
previous pedagogic doctrines, viz., (1) The principle of apperception 
of thought: (2) The horizontal and the vertical correlation of 
Herbert; (3) The principle of concentration of all subjects on one 
core subject; (4) The principle of concentration of all subjects 
upon play; (5) The principle of concentration of studies upon 4 
useful activity; (6) Making project as the centre of studies, and 
(7) Making craft, social environment and natural environment as the 
centres of correlation. The technique of correlation has its limita- 
tions. It has a wider field at the elementary level. At the middle 
school stage all the subjects need not always be correlated with 
activities. Here the principle of integration and concentration of 
studies must become rather loose, proceeding gradually to the 
horizontal and partial compartmentalization. At the higher 
secondary stage the technique dwindles down to apperception 9 
thought. 


Tal SHARMA Semele pees aur Samyayee gyan Land 
onation and correlated knowledge) Buniyadi Shi 57, 6 
oy 33.34 LE ge) Buniyadi Shiksha 19 
Bhoodan movement is a good combination of education, land 

organisation and economic equality, Following things can be 
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achieved by Bhoodan :—(1) The landless will get land (2) Economic 
and social differences will come to an end; (3) The whole village 
will become a family ; (4) Work of cleanliness, health, education 
etc. will be done; (5) Village industries will be established and (6) 
Co-operation will become the basis of work, Therefore, knowledge 
of economic, social and moral revolution which is the basis of 
Bhoodan, may be imparted in post-Basic schools through correlation; 


73. SHARMA, N.C. Correlation in Basic Education. Naya 
Shikshak 1959, 2 (1-2), 56-59. 


Correlation as a technique of teaching is quite old in educa- 
tional methods, It had different names at different times. Once 
it was equated with coordination. Coordination means linking of 
one subject with another. Another word in this chain is concentra- 
tion. It means developing all subjects from one central subject. 
Correlation as it is understood in Basic Education means drawing 
all the knowledge contents of the syllabus from three centres— 
natural environment, social environment and crafts. These centres 
are interconnected. The process of correlation involves the perfor- 
mance of activities relating to these centres and the clarification of 
problems raised during the performance of the activities. 


74. SONI, DAYAL CHANDRA. Buniyadi Shiksha mein samvay 
ka mool swaroop (The Original form of correlation in Basic 
Education). Jan Shikshan 1959, 24(3), 14-20 (H). 


Gandhiji believed that not only the aims and objectives but also 
the means to achieve these, should be high and pure. The aim of 
of education is always high. But the means of achieving that high 
aim is unholy, impure and absurd in the traditional system of 
education based on exploitation, differences of the rich and the 
poor and the disunity of the society. The only aim of the traditional 
education was to pass the examination whether by fair means or by 
foul. But Gandhiji forced on the purity and non-violence in educa- 
tion. This is why he gave us crafts the means to achieve the goal 
of education. He emphasised that knowledge should be acquired 
through service and truth through non-violence. He was of the 
Opinion that the education of man may be useful for the society 
only if he acquired it through service of the society and not through 
the ex ploitation of the society. The building of the character also 
Gepend s on the purity of the means of education. Correlation in 
Basic education is not any strange thing but is also means of 
imparting pure education. In Basic education correlation means 
the purity of the means of education for which students are supposed 
to learn some craft and to become self-sufficient to some extent. 
The aim of self-sufficiency is based on the service of himself, 
of the society and that of the nation. 
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75. SONI, DAYAL CHANDRA. Vidyabhayan kee dal pranali 
aur Buniyadi Shiksha (Group system of Vidyabhavan and 
Basic Education). Jan Shikshan 1958, 23 (12), 14-29 (H). 


Education does not only mean imparting of bookish instruc- 
tions but improving the moral sense of the students. This aim 
can be achieved only when the students may be kept in touch with 
the teachers. Whosoever be the class-teacher or the subject teacher, 
a particular group of students should be kept under the supervision 
and guidance of a particular teacher during the period of Basic 
education. It will help the teachers to understand the problems 
and difficulties of the students and the students to solve their day 
to day problems. The organisation of crafts, cultural activities, 
parents day etc. alongwith maintaining the group system helps 
children develop their moral sense. 


76.” SUNDARAM, G. The Basic way of correlation. Teaching 
1958 31 (2), 68-71. 


The scheme of Basic education depends upon the intelligent 
working of the principle of correlation. Ascorrelation springs from 
the psychological principle of association of ideas, the teacher must 
know when effective correlation will take place. While Herbert’s idea 
about correlation was presenting the various facts of truth in a logical 
and coordinated manner, Dewey and the modern educationist brought 
action to the forefront in the evolution of dynamic methods of 
teaching. On the basis of experiments, it was found out that corre- 
lation should not be unnecessarily forced and that teaching should 
be correlated not only with Basic crafts but also with the child’s 
physical and social environments. Knowledge about crafts and 
about the local environment including flora and fauna, the prevailing 
winds and sources of water-supply, local history, ballads and lagends 
can be got through correlation. Thus, all the school subjects can be 
covered. Correlation may be multilateral, unilateral or colateral. 
Hs fact correlation guarantees integrated learning through work and 
iving. 


77. SYKES, MARJORIE. Nai Talim mein shikshan paddhati— 
1. Dainandini (Teaching Method in Nai Talim—1. Daily 
Diary). Nai Talim 1961, 10 (2), 59-63, (H). 


One of the main activities of Basic Schools is maintenance of 
daily diaries by pupils. It provides sufficient practice for self- 
expression through written-work. It is also a means of self-assess- 
ment and evaluation. The diaries written in a uniform and steriotype 
method should be discouraged and guidance should be given to the 
pupils to write their diaries in an interesting way. Class-Journals 
may be brought out for lower classes. These may be written by 
all children correctly from language point of view. Stress on correct 
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pronunciation should be laid. In case of sixth class onwards richness 
of language and aspect of evaluation need attention. Teachers must 
lead their students in writing of daily diaries. 


78, SYKES, MARJORIE. Nai Talim mein shikshan paddhati—2 
Padhana, likhna aur ganit (Teaching method in Nai Talim—2 
Reading, writing and Arithmetic). Nai Talim 1961, 10 (3), 
72-75 (H). 


The child should know first ‘how to read’ and then ‘how to 
write’. He must know first numeration and then notation. It is 
most psychological and practical. Gandhiji also was of the opinion 
that ‘written work to newly admitted children should be given after 
their first 6 months schooling and it should be associated with 
picture reading and writing’. Recognition of names of pupils duly 
written on cards at the time of roll-call, names of days of equip- 
ments, of activities etc. should be made a regular feature in the 
schoo]. Picture-reading with small sentences written below the 
pictures is very useful for quick and lasting knowledge. Practice 
for writing first on sand and then on black-board should be given. 
With the help of old post-cards and old magazines, pictorial cards 
can be prepared by sincere teachers. 


79. SYKES, MARJORIE. Shikshan aur rakshan (Education and 
defence). Nai Talim 1961, 10 (11-12), 329-334 (H). 


The programmes of N.C.C. and Military Training which have 
been started in our schools are not in harmony with the ways of 
life, we lead. These are against the philosophy of truth and non- 
violence and as such they neither inculcate the sense of discipline 
and servic to huminity nor help all-round development of our 
students. All persons who are concerned with Basic cducation must 
think critically of the pros and cons of such programmes. The 
propaganda and false praise of the programme done by a few people 
is merely a mirage. 


80. UMARJI, V.R. The Correletion technique (Samavaya) and 
its educational implications. Journal of the Mysore State 
Education Federation 1961, 15, (6), 134-137 and 15(7), 157-159. 


The education propounded by Mahatma Gandhi has been 
described as—life education, Basic education or Samavyaya education. 
Samavaya is only a technique and not a method or an approach. 
Samavaya is a relationship that exists between two inseparable 
entities. The relation that exists is like that of cause and effect, 
quality and substratum and the species and genus. In Samavaya, 
the development of hands is the base of the development of head 
and heart. Muscles develops themselves as the heart and nervous 
system at a later stage. Knowledge and emotions are the different 
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modes of activity. The term ‘Yoga’ was actually used to connote 
a technique of education in ancient India. As Samavaya technique 
is an activity technique and Yoga, that is, Karmayoga is also an 
activity technique and, therefore, these both are identical 
in purpose. But the term Yoga has been replaced by the term 
Samavaya because ‘Yoga’ has a Hindu religious connotation 
and, therefore, it could not suit to a secular state like 
India. Samavaya technique has been introduced in education to 
create a new type of society. For this, following points should be 
taken care of: (1) Activity, as the basis of knowledge and emotions 
must yield educational results. (2) Products must be of economic 
value. (3) An activity may also give educational results if it is 
thoroughly done. Enough time should be given to any activity 
undertaken. 


81. UPADHYAY, RAM SHARAN. Aam chunav aur samyayee 
gyan (General elections and correlated knowledge). Buniyadi Shiksha 
1957, 6(1-2), 15-18(H). 


Election compaign can be utilised by all the educational instiu- 
tions all about Indian Government. Indian Government is 4 
Republic Democratie Government. Subjects of administration are 
divided between the Centre and the States. Administration has 
been decentralised and Panchayats have also been established in 
villages. All such type of knowledge should be given to the 
students under the curriculum of special studies. Social studies and 
other knowledge through correlation are important features of 
Basic education. Not only this but the teachers, and 
students should think about the problems, methods and systems of 
the democratic type of Government. Moreover, they should also 
think about all the social and eeonomic problems of the country. 


82. VIDYARTHI VIDYANAND, Samvay: Praytyaksha gyal 
ki utkrashth shaily (Correlation: The best method of direct teach- 
ing). Buniyadi Shiksha 1960, 9(11-12), 5-9(H). 


Correlation is a method of direct teaching. Knowledge of a 
particular thing can be divided in two aspects—theoritical and 
practical. Man being an active individual learns through activity 
(learning by doing). Practical experience has great value in life. 
Moreover a man gets knowledge through nature, craft and society. 
So when knowledge is imparted through these three centres it will 
last long and be of utility. This is why teaching through an acti- 
vity has great importance in Indian education. 


en EDUCA TIOR, kasa 
A i / 


DH CRAFTS 


83. BHAVE, VINOBA. Nai talim mein gramodyoga (Rural 
crafts in Nai Talim). Samagra Nai Shiksha 1958, 4 (4), 8-9 
and 7 (H). 


Teaching through rural crafts is the basis of Nai Talim. In 
India it should be based on economic policy. There is an imaginary 
fear in the minds of some people for the waste of craft products in 
schools. Government should greatly patronize the school craft 
products. The barter system and the village economy still exist and 
therefore the practice of payment on the basis of mental work alone 
needs discouragement. The white coller attitude must be abandon- 
ed for the success of the Indian villages. 


84. DASHOTTAR, DEEN DAYAL. Buniyadi Shalaon mein sah- 
ek (Subsidiary craft in Basic schools). Jan Shikshan 1960, 25(11), 
-6 (H). 


Some critics of Basic education say that Basic education is 
meant only for the village-schools because of the crafts introduced 
in these schools. But there may be adopted some activities which 
may be directly concerned with the daily and domestic life of the 
pupils. These activities may be white washing, varnishing or paint- 
ing and soap making. These crafts may prove quite easy, interesting, 
cheap, self-sufficient and practical. Through the different processes 
of these activities, knowledge of most of the subjects may also be 
imparted. 


85. JHA, SADANAND. Naye syllabus mein udyog (Craft in new 
syllabus). Buniyadi Shiksha 1962, 11(3) 14-16 (H). 


Unless a teacher does not receive proper traning in craft, craft 
education can not be implemented properly. Craft is a fun to him till 
he is untrained in it. Moreover, his training in craft may help him 
easily understand the utility of craft education for life and corre- 
lated technique. 


86. LAL, RAGHUVIR SHARAN. Mool Udyog—Misthan Nirman 
(Basic Craft-Preparation of Sweets). Buniyadi Shiksha 1959. 
8(1-2), 14-17. (H). 


. With a view to include some of the crafts connected with the 
city life on experiment on sweet-meat craft was done for three years 
in Senior Basic School, Patna. The syllabus for the craft 
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for grades sixth, seventh and eighth was developed. Alongwith the 
learning the method of preparing sweets children can learn the 
business of running a shop as well as the lessons in Science, Social 
Studies, Mathematics and Hygiene can be correlated. 


87. OAD, L.K. Buniyadi Shalaon mein udyogon kee vyavastha 
(Organisation of crafts in Basic Schools). Jan Shikshan 1958, 
23(5) 19-32 (H). 


The number of crafts ina school should be decided on the 
bases of the number of the students in the school and the local condi- 
tions. Basic education is highly influenced by Sarvodaya philosophy 
and therefore, the principles of Sarvodaya should also be kept in 
view while selecting any craft. Further, in the time-table of 
a Basic school about two hours and a half should be given for 
craft. It should be allotted either the morning or the noon time. 
Supplementary crafts should also be given an important place. 


88. PARASHAR, RAM KRISHNA. Udyoga shikshan niyojan 
(Planning for teaching of craft). Buniyadi Shiksha 1958, 
7(8-10), 22-27 (H). (Reproduced from Samagra Nai Shiksha). 


Time-table in Basic school is always flexible and the teaching of 
any craft is not possible within a period of 30 or 40 minutes. Further 
knowledge is to be correlated with the social and natural environ- 
ments and crafts wherein the rigidity of planning cannot be adhered 
to. However, the whole programme is to be pre-planned. A 
tentative plan for one year for agriculture craft is given. It consists of 
216 sittings, each of 80 minutes equally divided in all working weeks. 


89. SHAH, HARIDATTA. Shahru Udyog. Swaran-Rajat abhushan 
nirman (The preparation of gold and silver ornaments as an 
urban craft). Buniyadi Shiksha 1959, 8(4), 15-17 (H). 


Different crafts are needed for urban Basic schools. 
Hence an experiment on introducing preparation of gold and 
silver ornaments, as an urban craft in urban Basic schools, 
has been done for three years and a half in Patna Training College. 
Since it requires some fine work it is advisable to start this craft 
nt prade. Knowledge of different school subjects can be cor- 
related. 


90. SINGH, RANA PRATAP. Buniyadi Vidyalaya dwara bandh 


nirman (Dam construction by Basic school). Buniyadi Shiksha 
1962, 11(5-6), 29-30 (H). 
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Pupils of a Basic school constructed a dam. This made them 
extremely happy. The construction of this dam was essential from 
the point of view of local irrigation. Pupils and teachers worked so 
hard that the villagers felt astonished. They were convinced 
that Basic schools only can easily solve several problems of the 
country. 


91. SONI, DAYAL CHANDRA. Samvay ki drashti sey utpadak 
dastkari aur swaviamban ka mahatya. (Productive handicraft 
through correlation and the importance of self-sufficiency). Jan 
Shikshan. 1959, 24(4), 18-35(H). 


The principle of purity of the educational means is the soul of 
correlation and the productive craft is its body. Both are equally 
important and inseparable like two sides of a coin. Moreover, 
self-sufficiency is also an important part of correlation If 
productive craft is one end of human welfare, self-sufficiency 
in education is the other. Some critics say that it is doing injustice 
to the children to engage in their tender age. But it is wrong 
because if we keep the children away from the needs of human 
welfare in their childhood then afterwards they will the members 
of the exploiters group and as such they will depend always on 
others and never will become self-sufficient. Therefore, education 
through productive craft and self-sufficiency in education has been 
given an important place in Basic education. 


92. SONI, DAYAL CHANDRA. Samway ka navin sootra-udyog 
kendrit jeeven aur jeeven kendrit shiksha. (A new formula of 
correlation —craft-centred life and life-centred education). Jan 


Shikshan 1959, 24(7, 8), 17-28(H). 


The society for its welfare expects contribution in two ways 
from the educated. The two ways are (1) Direct production and 
(2) Self-sufficiency, which are inseperable. Students should get 
knowledge through any productive craft though it is not “the only 
medium of getting knowledge. If something of the course is difficult 
to be correlated through craft activities, it may be correlated with 
life situations of the child. In this ‘context life has been 
defined as (1) Productive craft life ; (2) Civilized and cooperative 
Social life and; (3) Clean and healthy natural life. But two more 
aspects of life are taking their place in the centres of correlation. 
They are (1) Artistic-cultural life and (2) God-fearing spiritual life. 
Any sort of knowledge to be imparted to the children should be 
correlated with these above five centres. If any thing is impossible to 
be correlated with any of these five then it should be oust of the 
course, 
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93. TANDON, S.N. Craft in Basic education. Education 1959, 
38 (5), 9-12 and 38 (7), 12-15. 


Through the introduction of craft in primary education the 
problem of wastage and stagnation has been solved. It meets the 
expenditure of the primary education. It is something like the 
education of Ashrams where students had nothing to pay their 
Gurus, Here the education is also free but students work in the 
schools to help meet the cost of education. Furthermore, il saves 
the children from the hatred towards the manual labour. More- 
over, if children get training in craft they may earn in emergency 
by following the craft they have learnt. This system of educa- 
tion is based on the principle of learning by doing. In this 
way, this system is superior to theoretical method of learning in 
which students sit in active and artifical conditions in classrooms. 
Through the method of correlation quite alarge number of things 
can be taught with the help of a Basic craft. Our country is not 
rich enough. Therefore, we should impart such sort of education 
to the children which may be productive while learning. Other- 
wise we cannot even think of free and compulsory education for 
the whole country. It is wrong to say that we can’t give proper and 
satisfactory knowledge of all the subjects to the children while devoting 
three hours out of five for the craft. In the traditional system of 
education we were devoting a good deal of our time in teaching 
foreign language. But now we can save that time and a child may 
learn much faster when we give all the teaching through mother- 
tongue While learning through craft training will be imparted to 
the head, neart and hand, which means the all-round development 
of the child. Teaching of craft also solves the problem of unem- 
ployment and produces better citizens. This system is near to our 
culture in which the motto, “Work is workship”, has been em 
phasised. When all children will work together the problems of 
caste, creed and colour won’t raise their heads. 


94. TENI PRASAD. Mool Udyog : Pechak nirman (Basic craft ; 
oe reel making). Buniyadi Shiksha 1959, 8 (3), 14-15 


i In Basic Training College, Patna, an experiment on the teach- 
ing of thread reel making craft as a handi-craft for Urban Schools 
has been done. The methods of thread reel making can be utilised 
for correlating different subjects. 


95. TENI PRASAD. Mishthann Udyog (Sweetmeat Craft). Buni- 
yadi Shiksha 1957, 6 (8-9), 19-20 (H). 


A In Basic Practicing School, Patna, the sweetmeat craft was 
introduced in 1955. Till now it is being run successfully. 
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Students take much interest in this craft. They learn other subjects 
such as arithmetic, social studies, general science etc. easily, through 
correlation. It has been found that students specialize every 
month in one sweet—its theory and practice, 


96. VENKATASUBRAHMANIYAM, K.T. The multicraft school. 
Education 1960, 39 (6), 21-25. 


The industrialization of the country both by traditional and 
modern processes will make easy for the organization and adminis- 
tration of the multipurpose schools. Such schools are capable of 
serving mainly the educational needs of children but the multicraft 
schools may serve not only the educational but also the industrial 
and social needs of the country provided it makes use simul- 
taneously of the small scale industries, cottage industries and regu- 
lar traditional crafts. Pupils here will easily operate the modern 
machine single handedly as in Japan and Switzerland. But in the 
Basic schools of today, children do not generally practice more than 
one craft. It is considered that one or two traditional crafts with 
some training in the use and operation of machines of cottage 
industries will liberalize Basic education. It is suggested that 
multicraft system may be started withthe pupils who have com- 
pleted the junior Basic stage. As regards the correlated method of 
teaching, the multicraft school will have better scope than the 
existing Basic school. In the multicraft school, because of the 
provision of many crafts and mechanised procedures, pupils will 
feel tempted to correlate their learning experiences themselves. 


97. VIDHUR, J.N. PANDEY. Peetal-patra-nirman-karya (Brass 
vessel making industry). Buniyadi Siksha 1957, 6 (6) 9-13 (H). 


While selecting any craft for a Basic school, three factors 
should be kept in view :— (i) It should be related to life; (ii) 
material for the craft and other requirements may be easily ava- 
ilable and (iii) the product may easily be soldin the nearest pos- 
sible market. According to these factors the brass vessel making 
industry in Basic Practicing School Patna, has been quite success- 
ful. Though, in the beginning many difficulties in purchasing the 
tools and instruments, in getting the raw material etc. arose, yet 
gradually every thing went alright. This industry has proved self- 
sufficient. At present two students are working in this industry 
with a great zeal and interest. 


98. VIRKAR, P.N. Paper-making as a school craft. Journal of the 
Mysore State Education Federation, 1958, 12 (3), 59-60. 


In 1948 English was abolished in V, VI and VII standards of 
the secondary schools of Bombay State. Some of the schools 
Started crafts in those periods. One school started paper-making 
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as a craft. It was gradually developed in the school and now it has 
gained the favour, appreciation and recognition of the Bombay 
State Education Department. Now it has all sorts of the required 
machineries and equipments. This school has produced all sorts 
of paper. This craft has proved itself to be very economic and 
encouraging. Raw material is easily available in the school and 
finished products may also find a good market in the school itself. 
Through this craft pupils get acquainted with different chemical 
processes, mechanical processes and they are in a position to use 
all their limbs. Thus, it has got good educational values. 


E. TEACHERS AND THEIR TRAINING 


99. CHAUDHARI, RAM VILAS. Shikshak aur _ nirikshak 
(Teachers and Inspectors). Buniyadi Shiksha 1962, 11(1), 
22-26 (H). 


A brief account of the discussion between a teacher and an 
Inspector has been given. It has been indicated that a teacher 
should be simple and he should have the capacity to touch the heart 
of the people of the locality in which he is carrying out his pro- 
fession. 


100. DEV VARAT.  Shikshakon ke prashikhan ka uddeshya (Aim 
of teachers training). Buniyadi Shiksha 1962, 11(4), 7-8 & 
14 (H): 


Training helps the teachers develop their balanced personali- 
ties. Community living and cultural programmes give them new 
ways of thinking and developing all qualities required of a citizen of 
a democratic country. After training he can easily impart know- 
ledge to pupils through work. He can inspire his pupils to partici- 
pate in community development. 


101. DHARMADHIKARI, DADA. Shikshak Ka Kartavya (Duty 
of the teacher). Nai Talim 1961, 10 (5), 128-132 (H). 


The responsibilities of Indian teachers in the past and present 
have been very great. A teacher can create revolution and he 
can conquer the whole world. He is the most believable person 
socially and from the point of his profession. Children are, there- 
fore, left under his care. The teacher must be self-suporting, faith- 
ful and satisfied. The habit of working within the frame-work of 
time-table from 10.00 a.m. to 5 p.m. shall have to be left by the 
teacher, 


102. DHARMADHIKARI, DADA. Shikshak ki bhumika (Intro- 
duction to teaching profession). Nai Talim 1961, 10 (6), 
168-171 (H). 


Speaking on 1-10-61 to the trainees of Teachers Training 
School, Gochar (Uttarakhand), the author pointed out that the 
teaching has become a lifeless profession of no interest. Hence, 
Schools have become prisons for the students. In Britain the 
teaching’ and ‘learning’ are two separate words while in our country 
We have been having only one word for this process. The teachers 
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should remain away from politics and administration and they should 
inculcate good habits, good manners, and good qualities in their 
students. 


102. HUSSAIN, ZAKIR. Buniyadi Talim aur Shikshakon ka 
kartavya (Basic education and the duties of the teachers). 
Buniyadi Shiksha 1959, 8 (4), 8-10 (H). 


The quality of education has deteriorated due to its speedy 
expansion since independence. It is most important that along 
with the increase in the number of teachers their quality should also 
improve. The duties which education has to perform are the mental 
and social development of children. Mental development is possible 
througb creative thinking. The child should learn to judge the 
quality of his work. Thus introduction of hand work in these classes 
is most essential. The teachers should try to find out the aptitudes 
of the child and educate him accordingly. 


104. OM PRAKASH. Nai Taiim ke shikshakon se nivedan. (A 
request to the teachers of Nai Talim). Buniyadi Shiksha 1958, 
7 (1), 51-54 (H). 


Bhoodan movement as propounded by Shri Vinobaji has been 
considered very essential for the real development of the country. In 
it the ideology of human beings is got to be changed and a real revo- 
lution is to take place. The teachers, therefore, must try to plan out 
their programme among the communities in relation to 3 R’s, health 
habits, art and science, nature cure, etc. for which three types of 
suggestions will be very useful viz. (1) Some teachers should 
devote their whole time mainly for this movement; (2) Some 
teachers should attend to this work only for 2 months in an year by 
way of availing leave ; (3) Some teachers must run one hour’s 
school and one hour’s gram-vidyalaya at the place of their posting. 
Regular reading habits and submission of the monthly report of the 
work done by them should be insisted upon. 


105. RAMAIAH, D.P. Basic education—need for amends. 
Education 1961, 40(3), 14-17. 


The success or failure of any system of education depends on 
the quality of the teachers. The quality of the teachers depends on 
the training imparted to them. But the training given to the Basic 
teachers in training institutes is not adequate. Suggestions for im- 
proving the training institutions may be: (1) suitably trained and 
Basic teachers should be appointed to handle both the practice 
and theory classes ; (2) Craft activities should not be forced on 
the children but the activities should be permitted into teaching situa- 
tions when and where required ; (3) Teachers should not mecha- 
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nically teach through a craft. We should change the pattern of 
education taking into consideration the social, political and economic 
changes in the country. The system of education should be flexible’ 
which can suit us at all times. (5) Teachers should undergo retraining 
courses periodically or so. (6) Special qualifications in the field 
of Basic education are also necessary for inspecting staff. 


106. RAM SAKAL SINGH. Hamare parshikshan ka Karyakram 
kaisa ho (How our training programme should be). Buniyadi 
Shiksha. 1958, 7(4-7), 27-36 (H). 


It has been observed that whatever the pupil-teachers learn 
under training they do not implement it later on because of the 
lack of initiative, low salalary, no provision for research work, no 
facility for library and so on. The training programme insists on 
theory work and it does not provide oportunities for practical work. 
Though various types of tests, psychological theories, statistical 
formulae, craft skills and teaching methods etc., are made known to 
them, they do not employ them to actual life situations. Methods of 
assessment, which are very essential for judging the children’s 
progress are not practised while under training. Batches of eight or 
nine pupil-teachers, therefore, should be formed to teach the classes 
ina scientific way and by implementing theoretical aspects into 
practical ones. 


107. ROY, PRASUN KUMAR. Practice-teaching, Journal of the 
Mysore State Education Federation 1960, 14(3), 57, 58 
and 61. 


Some suggestions for the improvement of practice-teaching 
are: (1) Alongwith afew formal lessons a teacher-trainee in a 
Basic school should also impart a good number of integrated lessons. 
He is supposed to introduce activities, to undertake projects and to 
teach crafts. (2) Unusual pressure on the teacher-trainee during 
the training period defeats the very purpose of teacher education. 
Therefore, for the efficient handling of the methods of teaching, 
proper atmosphere should be maintained during the training period. 
(3) A teacher-trainee while teaching a class should be particular 
about the specific and the general aims of his lesson. (4) The 
Method of teaching to be followed should suit the ability of the 
children. (5) Teaching aid should be used efficiently and carefully 
to facilitate learning by the children. (6) Activity selected for 
teaching should be purposeful, educative and creative. (7) Teacher 
Must understand his lesson or subject himself before he teaches the 
class. (8) Spoon-feeding is dangerous for a teacher-trainer. He 
Should learn through the principle of ‘learning by doing’. 


108. SAFAYA, R.N. Recruitment of teachers in Basic Schools. 
Education 1959, 38(3), 23-24. 
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Recruitment of teachers is a two-fold problem, ie., quantita- 
tive and qualitative. Suggestions for solving the quantitative pro- 
blem, are: (i) Number of the schools should be increased ; 
(ii) Private management should be given the library grant ; 
(iii) For B. Ts refresher and Vacation Courses should be organised ; 
(iv) For teachers of language, domestic science, physical education 
and craft, special training is required ; and (v) To the trainees in 
Basic’ training institutions adequate facilities should be given. Eco- 
nomic, professional and social status of the teachers should be raised. 
Suggestions to solve the qualitative problem are: (a) While 
selecting the candidates, academic qualifications, intelligence, health, 
teaching experience, interest in teaching, social service, etc., should. 
be considered ; (b) There should be a probation period for one 
year and; (c) There should bea Basic Education Board in each 

tate. 


109. SHAMSUDDIN. The Staff in Basic schools, Education 1961, 
40 (7), 19, 21. 


Unless we have the right type of teachers Basic education can- 
not prosper. Moreover, we will have to create faith in the philoso- 
phy of Basic education in the minds of the Basic trained teachers. 
They should try their level best to spread, to implement and to 
propagate to Basic education because the future of this education 
depends on the real efforts of Basic trained teachers. A teacher in 
a Basic school is supposed to have two types of qualifications ~ 
acadmic and craft. He should also possess the qualities of character 
and leadership and mastery over the pedagogy and methodology of 
teaching and correlated technique. Arrangment for refersher courses 
is also essential. The teachers of Basic schools should participate 
in every activity of the school so that the children may also follow 


them and aright type of society may be built up by maintaining 
the dignity of labour. 7 D 


110. VENKATASUBRAMANYAN, T.R. What place to teacher 


in Basic education. Progress of Education 1960 34 (9) 
290-293, gress of cation 


Children should always acquire knowledge through appropriate. 
methods, as the methods develop the personality and character of 
children. The more thorough a teacher is in his methods, the more 
will he help children develop harmoniously. The more potent a 
method, the deeper will be its educative influence. Further, the 
more complicated a method, the greater is the necessity for the teacher 
to be trained in it. Basic education is a method which is not only 
complicated in character but also revolutionery in nature. Itis, 
therefore, all the more necessary that teachers of Basic education 
should be thoroughly trained in its techniques. 
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F. RESEARCHES AND EXPE 


111. CHAUDHARY HARIHAR SINGH. Nai Talim main naya 
prayog (New experiment in Nai Talim). Buniyadi Shiksha 1957, 6 
(7), 12-15 (H). 


Craft is medium of correlation and a means of self-sufficiency. 
Both of these aspects of craft are utilised through agriculture, leather 
work, weaving and wood work, introduced in Naubatpur Sarvodya 
School. But it has been found that these crafts hinder the child’s 
social adjustment because it cannot adopt them for its life as they are 
not according to his family circumstances and personal interest. A 
new experiment was made in this sphere in this school in 1956. Upto 
the 11th class students get efficiency in the school crafts. 


112. DASHOTTAR, DEEN DAYAL. Wastra swavlamban mein ek 
laghu prayog (A pilot project in self-sufficiency in cloth). 
Jan Shikshan 1960, 25 (11) 13-16 (B). 


An experiment was made in Vidyabhawan Buniyadi Madarasa 
at Udaipur where in the yarn spun by its students was sent to the 
weaving department at the end of the year. This trunketed craft 
created some problems. Therefore, the Teachers Association of 
this Madaras thought over this problem and decieded to start weav- 
ing in the school itself. The equipments were improvised. Some 
local help was taken. Now the whole craft has become interesting 
and is achieving self-sufficiency in cloth. 


113. SHARMA, R.C. Action research and Basic education. Bihar 
Educationist, 1959, 7 (25-28), 18-24. 


Action research endeavours to offer solutions to the baffling 
problems of teachers, seeking to promote their professional efficiency. 
Action research (i) helps improve the classroom and school practices, 
(ii) provides an in-service education to the teachers, supervisors and 
administrators, (iii) changes their behaviour towards professional 
problems and increases their interest in these problems 
and has to depend mostly on the psycho-sociological climate 
of the ongoing school activities for its results. Due to varying 
school conditions generalizations are rarely made in action 
research. The field of action reasearch in Basic education may be 
classified as :—(1) curriculum, (2) teaching teachnique, (3) character 
and personality, (4) evaluation and achievement, (5) school commu- 
nity relationship, (6) craft work, and (7) other organizational and 
administrative problems. 
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114. SOLANKY, DEEP CHAND., Attitudes of Basic school 
teachers towards Basic Education in Delhi State. Unpublished 
M. Ed. Thesis, Aligarh Muslim University 1961, p.54 4 xii. 


A questionnaire based on Public opinion Poll Method was 
administered on 460 Basic school teachers working in Senior Basic 
Schools of the different parts of Delhi State. The responses received 
from 254 teachers (175 Male+79 female) were analysed and interpret- 
ed. It is concluded that a majority of Basic School Teachers 
consider (i) Basic education as a national system of primary educa- 
tion. (ii) Basic education is psychologically and educationally 
sound and superior to the existing system of primary education. (iii) 
Basic education is suitable for both rural and urban areas (iv) There 
is a need of propogating understanding of Basic education among 
public ; (v) Basic education is more expensive than traditional educa- 
tion ; (vi) Craft as taught in Basic Education is not deterimental to 
the intellectual development of the children; (vii) Correlation in 
Basic education is a practicable preposition. The respondents have 
felt that Basic education has not been successful in Delhi State. 


G. HISTORY AND PROGRESS 


115. ARYA, RATAN KUMAR. Basic shiksha ka badhata huwa 
paudha, Vinnay Mandir (Vinay Mandir—a developing plant of 
Basic education). Buniyadi Shiksha 1962, 11(5-6), 15-17 (B). 


There is a brief description of a school named Vinay Mandir 
(up to the 8th standard) at Bheelwara. Two hundred and fity 
children are getting education in this school at present. There isa 
separate arrangement of Balbari (nursery) for the age group 3 to 5. 
Following subjects have been introduced in this school : (i) Spin- 
ning, (ii) agriculture-gardening, (iii) children cooperative store, 
(iv) book-binding, (v) music, (vi) painting, (vii) sewing, 
(viii) games and sports and (ix) excursions. 


116. ASHRAF, SAIYAD ANISH. Bihar Rajya Buniyadi shikshak 
sangh kee karya-karini ki baithak (A meeting of the executive 
of Bihar State Basic Teachers Association). Buniyadi Shiksha 
1957, 6(1-2), 23-24(H). 


A meeting of the executive committee of the Bihar State Basic 
Teachers Association was held on 1-2-1957, under the presidentship 
of the author. The proceedings of this meeting relate to the Central 
Government suggestion to employ people having faith and training 
in Basic-education, to calling of the annual meeting of the Bihar 
State Basic School teachers Association etc. 


117. BHAWANI PRAKASH. Nai Talim ke Kshetra mein sarvo- 
daye Bal Ashram Simla (In the field of Nai Talim, Sarvodaya 
Bal Ashram Simla). Nai Talim 1961, 10(6), 172-174(B). 


This pre-Basic School started with 6 children on 15th August 
1949 and is having now 100 children on its rolls. The school day 
starts at 5°15 a.m. when cleanliness, spinning and other routine 
activities are taken up. Healthy food and suitable craft activities 
for the pupils are arranged. During the period under report, 
students were taken to Rajpura on an educational excursion. 
Monthly expenditure comes to Rs. 1550/- which includes salary of 
eight staff members, one gardener and one accountant. 


118. DEEN, RAM PRIT SHARMA. Chaturth Zila Buniyadi 
shikshak, sammellan (Fourth District Basic school teachers 
Conference). Buniyadi Shiksha 1957” 6(7), 16-19). 


e indulged in political affairs 


It has b ised that we all ar 5 
een ra ty into a new social order. 


and have forgotten to change our socie 
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To create a new social order Gandhiji introduced Basic education. 
Basic education has not been fovoured only in India but also in 
foreign countries. For the success of the experiment criticism is 
essential. But this criticism of Basic education comes only from 
those who are biased due to the English education. 


119. DWARIKA SINGH. Buniyadi Shikhsa ki pragati (Progress 
of Basic education). Buniyadi Shiksha 1957, 6(1-2), 54-55(H). 


A meeting of the Bihar Basic Education Board held on the 
24th January, 1957, reviews the work of carrying experiments at Patna 
Training Centre in urban Crafts and Syllabus for Post Basic School. 


120. DWARKA SINGH. Buniyadi shiksha ki pragati (Progress 
of Basic education). Buniyadi Shiksha 1957, 6(3-4) Cover 
page 3(H). 


Every Basic school of Bihar has its own qualities which are 
based on the local conditions, climate, market etc. There are two 
important qualities of Patna Senior Training school ; (i) Special 
training in science and (ii) Highest education in Craft. There 
will be two types of work under the craft education— (i) research in 
weaving, spinning and educational tools and their production 
(ii) to prepare good teachers for the management of Craft. 


121. DWARIKA SINGH. Buniyadi Vidyalaya ke partyaksha 
parbhav (Visible effects of a Basic school). Buniyadi Shiksha 
1958, 7(4-7), 42-48(H). 


Basic education has been criticised for a variety of reasons. 
One main reason is said to be its slow progress. But, in fact, this 
reason and other reasons are not valid because Basic education was, 
in the first instance, adopted on experimental basis in a few states 
only and it has met its own fate. Sometimes it was stopped altoge- 
ther and then it was revived. In fact, Basic education has shown its 
great effects on the development of economic life, health habits, 
education of masses, community co-operation and cultural life among 
the people. Many types of crafts have been taught in Basic schools. 
These crafts are adopted in actual life by the Basic school leavers. 
Social Education Centres at night have been opened by Basic 
Teachers and arrangements for the entertainment of the locality have 
been made. School buildings, furniture and equipments have been 
obtained by means of co-operation. Basic education is really very 
effective and it deserves encouragement. 


122. GODSE, MADHAVRAO. Sewagram Saghan Kshetra Kee 
pathshalaon Ka traimasik prativedan (A quaterly report of 
Sewagram Compact Area schools). Bihar Educationist 1960, 
8(5), 140-142 & 145(H). 
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Sewagram Compact Area consists of twenty villages. In these: 
villages the experiment of development of these villages through Basic 
schools is going on. These schools perform their functions keeping 
in view the social, economic and educational conditions of the villages 
and achieve the best results. 


123. INDAPURKAR, C.D. Basic education in practic. Progress 
of Education 1959, 33(9), 293-295. 


The drawbacks in Basic education are: (1) In Basic schools 
and training colleges an undue importance is given to the craft-work 
and sharamdan ; (2) Craft-work is not of avery high order; 
(3) Over-emphasis on spinning and weaving irrespective of environ- 
mental needs of a particular school and the locality in which it is 
situated. Remedies to be suggested are: (1) The narrow view of 
basic craft is to be given up; (2) The Basic craftin a particular 
school should be related to the local needs and the environmental 
conditions of the school; (3) The syllabus and the curriculum 
should be flexible and must change according to the changing needs 
of the locality. 


124. KEAY, F. E. Modern developments of education in India. 
Teaching 1958, 31(2), 63-67. 


A historical resume of Indian Education at primary, secondary 
and university stage with special reference to rural education is given. 
Vishava Bharati, Boys’ Own Home at Cossipore (Calcutta) and Moga 
Training School are described briefly and the last mention 1s made 
about Basic Education. 


125. KHAN, M.Z., Recent educational achievements. Journal of the 
Mysore State Education Federation 1960, 14(9), 212-214. 


Development and progress in the field of Elementary, Secondary 
and Dhiversity Eda ak between the period from 1950-51 to 
1960-61 has been detailed in figures. By the end of the Second Plan 
about 24% of the elementary schools will be converted into Basic 
Pattern. “As all other schools will also be converted into Basic in 
the Third Plan the problem of availiabily of Basie race es 
arise. Therefore, during the period 1960-61 nearly Tir of t : 
training institutions will provide training in Basic pattern. A mee 
the increasing demand all training institutions willbe converte ene 
Basic pattern upto the end of the Third Plan. As such all the 
old and new schools will be oriented towards the Basic pattern 
during the Third Flan. 


126. MAJUMDAR, DHIRENDRA. Nai Talim ka aagami karya- 
kram (Future Programme of Nai Talim). Samagra Nai 
Shiksha 1958, 4 (5), 8 (H). 
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Nai Talim must be helpful in developing character by means 
of crafts and syllabus suited to the urban and the rural conditions of 
India. The rich and the poor in the Society have to be considered. 


127. MISHRA, SHAMBHU NATH, Buniyadi Vidyalayaon ke liye 
1959 kee yojna (Plan for Basic schools during the year 1959) 
Buniyadi Shiksha 1959, 8 (1-2), 10-13 (H). 


The decision for the expansion of Basic system of education in 
the country is the result of the suceess of its experiment in Bihar. 
Inspite of the critical and non-co-operative attitude of the people 
it has proved to be successful due to the genuine hard work of its 
organisers and teachers. With a view to have an equal level of 
standard for the new developing Basic schools the members of the 
Basic Shiksha Sangh proposed a development plan. For the external 
development the plan proposed to look to the development 
of the surroundings of the school, to establish contacts with the 
community and to set up a local sub-committee. The internal 
development was planned by providing a syllabus for all the grades 
in different subjects. Suggestions for the development of community 
living and for holding exhibitions etc. were also given. 


128. NAYAR, PYAREY LAL. Nai Talim ke Janamdata Gandhi 
a of Nai Talim—Gandhi). Nai Talim 1958, 7(4), 102- 
06 (H). 


A short description of the talks with Gandhiji by the workers 
of Nai Talim at the time of their meeting him at Patna is given. 
Gandhiji was of the view that a child who will get the Basic 
education, will be couragious, solemn, healthy and will ever be 
anxious for rendering service. Replies to different types of questions 
about crafts, religions, punishment, co-education etc. by Gandhiji are 
given. 


129. OJHA, DHARMADEV, Shahbad Zila buniyadi shikshak 
sangh ke prastav (Proposals of District Basic School Teachers 
ees Shahbad). Buniyadi Shiksha 1957 6 (8-9), 20-21 


A meeting of Basic School Teachers Association, district 
Shahbad, held on 15th April 1957, resolved ;—(1) Pay of the 
teachers should not be sent by money orders. School head master 
should collect the pay from the district head quarters and distribute 
it among the teachers of his school. (2) Government have decided 
that the qualifications for the headmaster’s post should be B.A- 
But Government should consider the cases of those headmasters who 
are already working on this post and have got all the qualities an 
abilities of a head master. These head masters should also get the 
B.A. scale and should be allowed to work on the same posts. (3) 
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Proper accommodation should be provided for the office of the 
District Inspector of Schools. 


130. PANDEY, LALLAN. Bihar rajya ke sarkari Buniyadi 
sansthaon ka varshik aarthik pertiveden, 1955-56 (Annual 
financial report of Government Basic schools of Bihar state 
1955-56), Buniyadi Shiksha 1957, 6(10-11), 40-47 (H). 


A comparative statement of the progress attained in the 
various institutions of Basic education for the year 1956-57 vis a vis 
1955-56 shows that production and self-sufficiency reveal five times 
progress. 


131, PARSHU RAM SINGH. Bhagalpur Zila Buniyadi shikshak 
sangh ke panchyey Varshik adhiveshan mein sweekrit 
prastay. (Resolutions passed at the fifth conference of 
Bhagalpur District Basic Teachers Association). Buniyadi 
Shiksha 1957, 6(1-2), 25-31 (H). 


Following resolutions were passed for development of Basic 
education :—(1) More progress is expected of all the teachers ; (2) 
Bihar education department should give recognition and aid only 
to those schools which pull on easily with the limited help; (3) 
Teacher pupil ratio in the first standard should be 1: 20; (4) The 
department should confirm all trained teachers and (5) Craft teachers 
should meet at least twice a year. 


132. RAM SWAROOP SINGH. Bihar rajya Buniyadi Shikshak 
sangh aur ‘‘Buniyadi shiksha” kee aayay vayay-talika (Income 
and expenditure table of Bihar state Basic teachers association 
FA “Buniyadi Shiksha”). Buniyadi Shiksha 1957, 6 (3-4), 24 
(B). 


A short description of the income and expenditure oh BE 
State Basic Teachers Association Along with the income and expendi- 
ture of “Buniyadi Shiksha” are given. 


133. SHAMSUDDIN. Progress of Basic education in Madhya 
Pradesh. Jouneral of Mysore State Education Federation 1959, 
12(10) 256-257. 


Basic education was introduced in Madhya Pradesh in a 
through “Vidya Mandir’. In this system of education a chi 
evelops not only his mental faculties but attains a bp T 
development of his abilities. Later on Basic education was re 
in Primary schools only. 80 new Basic Primary schools were nee 
under the First Five Year Plan. Now there are 1929 Basic ote) 
in this State. In these schools instructions are given in the usua 
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school subjects besides providing diversified courses in Arts, Science 
and Commerce. The Government is opening Basic Normal schools 
and Post Graduate Basic Training Colleges. At present there are 
46 Basic Normal schools in the State. There are 4 separate training 
schools for women with a little change in the curriculum. There are 
Post-Graduate Basic Training Colleges for the training of graduates 
teaching in Normal Schools and the Inspectors of Primary Schools. 
There is a provision of Rs. 394.76 lacks in the Second Five Year 
Plan. 


134. SHARMA, RAMPRITI. Pancham Darbhanga. Zila Buniyadi 
Shiksha Sammallan (Fifth Darbanga District Basic Education 
Conference). Buniyadi Shiksha 1959, 8(3), 21-22(H). 


The Superintendent of the Basic education Sangh Expressed that 
the teachers of Basic schools have a great responsibility of building 
up the future citizens of India. They should try to abolish illiteracy 
and make the life of the citizens self-sufficient, prosperous and happy. 
They should try to improve their teaching methods. They should 
make Basic education more popular. Children will surely attain self- 
sufficiency after Post Basic classes. 


135. SHARMA, YOGESHWRANANDAN. Bihar Uttar Bunyadi 
Shiksha (Post-Basic education in Bihar). Buniyadi Shiksha 1962, 
11(1), 18-21 & 22(H). 


Basic education was started twenty three years ago in Bihar. 
Due to untouchability and orthodoxy in the area of Vrandavan, 
workers of Basic education had to face many difficulties in the 
beginning. From 1959 on wards Basic education system has been 
started in most of the primary and Middle schools of Bihar. 


136. SHARMA, YOGESHWRANAND. Sarvodya Vidhyalya 
Jethian Ka sankshipt parichaya (A brief introduction of 


Sarvodya school, Jethian). Buniyadi Shiksha 1957, 6(1-2), 
44-50(H). 


Sarvodya Vidyalaya was established at Jethian on the Ist 
August, 1946. The Vidyala offers spinning, agriculture, weaving, 
wood-work and leather work as crafts. It has started a social 
education centre also. The Vidyalaya provides school and village 
Library service. The administration of the school, to foster the 
qualities of citizenship in students isset up on democratic grounds. 


Beer ee are made for games, cultural programmes and 


137. SINGH, D.P. Buniyadi shikshak sangh, Patna (Patna Basic 
teachers association). Buniyadi Shiksha 1957, 6(3-4), 25-26(H). 
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Four resolutions regarding election of the president by the 
association and the authorities, sending pay of teachers by money 
order, granting of increments due and authorizing the nearest officer 
to permit teachers to leave head quarters were passed. Name of 
members of the executive committee and statement of income and 
expenditure are also given. 


138. SYKES, MARJORIE. The school and the integration of ex- 
perience. Teaching 1958, 31 (1), 16-24. 


The criticism against most of the Basic schools is entirely 
justified. It is true that in some cases all that has happened. is 
that a purposeless, mechanical, inefficiently-taught manual acti- 
vity is pursued in a listless , irregular fashion side by side with an 
equally mechnical, inefficient teaching of the three R’s. It isa 
disservice to education and to the true interests of the nation. 
Farakhpur Primary School can be said to be an ideal school. In 
this school every programme of daily routine is to be chalked 
out by the students. They mark even the daily attendance. Pupils 
take keen interest to achieve success in all the school programme. 
The required knowledge is given to the pupils through the medium 
of spinning. Basic education is not a vocational training but it stands 
for the principle that all genuine learning, all development of physi- 
cal, intellectual and special qualities, comes in fact through practical 
experience, purposeful work and useful activity. 


39. VERMA, GAURI SHANKER PRASAD. Gandhi jayanti 
avem Vijya dashmi, Hansa Buniyadi Vidyalya. (Gandhi 
jayanti and Vijya dashmi, Basic school, Hansa). Buniyadi 
Shiksha 1957, 6(12), 31-34(H). 


Celebration of festivals and birth-days has a great importance, 
in Basic education. In such celebrations local, national, social” 
religious and cultural festivals are included. This year Gandhi- 
jayanti and Vijya dashmi, were celebrated at one time in Basic 
school, Hansa. In the village, Hansa, there are three institutions, 
namely— Khadi Gramodyog Samiti, Kasturba Service and Mater- 
nity Centre, and Basic School. All these three institutions celebrat- 
ed the above given festivals with their combined efforts. Prog- 
ramme started from 24.9.57 and came to end on 4.10.57. 


140. VINOBA. Nai Talim ka aage ka Kam (Work of Nai Talim 
in future). Nai Talim 1961, 10(3),83-94 (H). 


The instructional and guiding points given by the author for 
discussion in the conference of workers of Hindustani Talimi 
Sangh and Sarva Seva Sangh which was to be held at Pach-madhi 
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di 
on 9,10 and 11th September 1961 are: Village to be treated as am 
School; amalgmation of Khadi Gramodyog, Nature Cure Sangh, 
Hindustani Talimi Sangh etc. into one unit Sarva Seva Sangh, and 
eight years schooling excluding English. KG 


Bae RE ge ggg oe Uc 
H. ADMINISTRATION AND ORGANISATION 


141. ABRAHAM, K. Prashasakeeya ashwasan aur apekshayen 
(Administrative assurances and expectations). Buniyadi Shiksha 
1957, 6 (5), 22 (H). 


Coordinated system of Basic and non-Basic education is essen- 
tial. Therefore some change in the educational pattern at present- 
is required to introduce Basic education. Our teachers do not 
understand the principles of education. We therefore, should 
be careful about teaching. Assurance from the side of the Govern- 
ment has been given to remove the difficulties of the Bihar State 
Basic teachers association. 


142. DEVI PRASAD. Buniyadi Shiksha saptah kaise manayen ? 
(How to celebrate Basic education week). Buniyadi Talim 
1961, 4 (1), 15-19. 


The main aim of celebrating Basic education week is to pro- 
pagate Basic education. Publicity can be effective only when the 
thing to be publicised is based on sound principles. Points which 
need special emphasis during such celebrations may be as follows :- 
(1) Education through crafts : This aspect can be effectively illus- 
trated through the use of various audio-visual aids ; (2) Produc- 
tive work and self-sufficiency : The work during the celebrations 
may be exhibited ; (3) Self-motivated co-operative life: The 
organisation of self-government may be shown through demons- 
trations and suitable illustrations ; (4) Service: It may be 
useful to show how Basic education helps children to learn how to 
serve the family and community ; (5) Creativity: Various prog- 
rammes in Basic education are meaningful because they are focussed 
on the principle of creativity. For this purpose such items may 
be organised as arts and crafts exhibitions, dramas, cultural prog- 
rammes, games, sports etc. 


143. DWARIKA SINGH. Ek ghante ka gram Vidyalaya (One- 

hour rural school). Buniyadi Shiksha 1958, 7 (4-7), 23-26 

(H). 

Central Government and the State Governments, though duty 
bound to enlist all the children for their schooling, cannot enlist 
many of them. The villages which are away from rails and roads 
have to face their own problems and, therefore, it has been sug- 
gested that the teachers at the places of their posting and the 
social workers which are invariably available at all places must 
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organise one hour’s village schools either in the morning or in 


the evening. The buildings as such are not needed. All the 
children on the ringing of the bell, will assemble at Panchayta- 
ghar, temple ground, library or the like and the instructions will 
be on the local problems ranging from field to politics. Necessity 
of maintaining regular records is obvious. 


144. DWARIKA SINGH. Hamari samasyayen (Our problems). 
Buniyadi Shiksha 1957, 6 (5), 20-21 (H). 


The various problem are: (1) Coordination of Basic and 
non-Basic education; (2) How, when and where to call the 
annual session of Akil Bharatiya Nai Talim Sangh for the year 
1957; (3) Writing of literature; (4) The various problems 
relating to the services at higher strata; and (5) Our duties. 


145. GAUR, JAGSHANKAR. Buniyadi Shala mein moolyankan 
ka kshetra (Area of assessment in Basic Schools) . Samagra 
Nai Shiksha 1958, 4 (7), 5 & 10 (H). 


The aim of teaching crafts in Basic schools is not that pupils 
should attain efficiency in crafts. It is to develop diginity of labour, 
ability for self-sufficiency, capacity to organise and to administer. 
Similarly the aim is to develop a mathematical sense and a scientific 
out-look. While assessing progress of pupils all the above aspects 
should be considered. 


146. OAD, L.K. Loktantratmak Vikendrikaran tatha Buniyadi 
shiksha kee shaikshik sambhavanayen (Democratic decentra- 
lisation and educational possibilities of Basic education). Jan 
Shikshan 1960, 25 (10) 16-23 (H). 


Basic education derives its philosophical background from 
the ideology of Sarvodaya. Sarvodaya ideology implies decentra- 
lisation. Steps towards decentralisation are being taken in Rajas- 
than, Other States will also follow suit. It is then that local 
communities will view public institution as their own institutions. 
Educational institutions, and specially Basic schools, will be much 
benefitted with this new community approach to these institutions. 
The Basic school will then be a true community centre. 


147. PARASHAR, RAM KRISHNA. Moolyankan ki vyavastha 


(Organising evaluation) Samagra Nai Shiksha 1958, 4 (7), 
8-10 (H). 


A number of defects exist while evaluating the progress of 
the pupils in Basic Schools. There is need of self evaluation with 
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a broad scope. Various school subjects and crafts should be 
assessed daily, weekly, monthly, terminally and annually. Subjective 
tests may find a place in evaluation. 


148. PARASHAR, UMA, Udyoga ke samvayi gyan ka moolyankan 
(Assessment of the correlated knowledge of the crafts). 
Samagra Nai Shiksha 1958, 4 (7), 7 & 10 (H). 


Correlated knowledge relating to language, mathematics, social 
studies, and general science can be given through craft and the same 
shoud be assessed by means of objective type tests. 


149. PARSHU RAM PRASAD. Rashtriya sankat aur Buniyadi 
Karyakarta (National emergency and Basic education wor- 
ker), Buniyadi Shiksha 1962, 11 (12), 19-20 (H). 


During the emergency due to the Chinese aggression workers 
of Basic education may determine to chalk out and implement the 
following programmes :—(1) They should purchase and encourage 
others to purchese National Defence Fund certificates (2) They 
should produce more and more in different crafts particularly in 
agriculture, (3) They should help schools in disposing of the 
school produce, (4) Cultural programmes should be organised, 
and national and heroic songs and plays may be selected for the 
purpose. (5) They should try to check the rumours, bribery etc. 
and (6) They should strongly and speedily encourage A.C.C. and 


Scouting, 


150. PATHIK, SHALIGRAM. Shikshan aur lok shiksha abhinna 
(Inseparability of Children-education and mass education). 
Nai Talim 1961,10 (11-12), 338-340 and 344 (H). 


Various experiments in Gandhian philosopy viz. Basic 
education, Ambar Charkhe, Magan Choolha etc. have not been 
able to bring any encouraging results. The parents still do not like 
teaching of any craft. As regards the education of illiterate masses 
use of magazines, newspapers, books, films, one-act plays ete. will 


be very useful. 


151. RADHAKRISHNA. Gaon hi shala ban gaya (Village 
itself became the school). Nai Talim 1959, 7 (7), 195-199 (H). 


The work of a school may become influential if it will take 
into consideration the natural and social environment. The Func- 
tion of schools is not to educate the students only but also to look 
after the total development of the community. All the problems of 
society should be added in the education and the solution should be 
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given. Community schools take all such problems. Influential 
incidents of two schools have been given. Following are some 
fundamental principles for converting schools into community 
schools-(i) School should resemble the social, economic, and moral 
life of the society; (ii) They should utilize all the sources and 
materials available in the community ; (ii) Schools, help should be 
available for social works ; (iv) They should come in contact with 
other national, provincial and international welfare institutions ; (V) 
They should establish developed democratic system in the society. 
In this way, community school may become a source of the total 
development of the community. 


152. SHAMSUDDIN. Implementing the scheme of Basie Educ- 
tion initial difficulties, Journal of the Mysore State Education 
Federation 1961, 15 (4), 80-81. 


Critics have pointed out some difficulties and drawbacks in 
implementing Basic education. They say (1) Child is the most 
important factor of education. But in Basic education it is craft 
and not the child which has been emphasised. (2) Lack of reli- 
gious education in the scheme neglects the spiritual side of the child. 
(3) Ifthe aspect of self-support is emphasised the Basic schools 
will turn into factories. (4) It is quite difficult for a child to 
specialise in any craft. (5) Lack of well-trained teachers and 
standard books is also a difficulty in achieving success in this scheme. 
(6) This scheme is drawn up particularly for the villages and as 
such there is no provision for children from urban areas. But 
inspite of all these difficulties Basic education has all the qualities 
required to be a national scheme. 


153. SHAMSUDDIN. The Basic school—A Centre of community 
life, Journal of Mysore State Education Federation 1961, 15 (9), 
209. 


The Basic schools are not supposed only to impart instructions 
to the children but also to serve the community. Thus it is the duty 
of Basic schools to play the ‘pivotal’ role in serving the community. 
In this light the school library should be kept open for the members 
of the community and they should be inspired by the teachers to 
utilise that library. School building may be utilised by the com- 
munity for certain purposes in the vacations and before and after 
the school hours. Some educational films, dramatic shows and 
cnitural programmes may also be organised in the school building. 
Further more, school may start some projects which may be bene- 
ficial both for school and the community. Basic school teachers 
should utilise their leisure in surveying the village problems and in 
suggesting their remedies to the villagers. By the establishment 
of 4-H clubs as in U.S.A. greater contact and close relations may be 
established between the community and the school. 
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154. SHARMA, RAMESHWAR DASS. Buniyadi Shala mein 
moolyankan ki shaili (Method of assessment in Basic Schools). 
Samagra Nai Shiksha 1958, 4 (7), 6 & 12 (H). 


Assessment practices in Basic schools should consist of craft 
tests, viva voce, objective type written tests and essay type tests. 
In elementary classes only a few of these which are practicable 
should be used. 


155. SONI, DAYAL CHANDRA. Buniyadi shala ka sthan aur 
makan (Site and building fora Basic school). Jan Shikshan 


1958, 23 (5), 16-30 (H). 


Teachers of Basic schools are fully responsible for the con- 
struction of school buildings because itis they who know what 
facilities and accommodation are essential for the smooth running 
of the school work. The Basic school building should be cheap, 
simple, useful, and attractive and bein a beautiful natural surround- 
ing. Advantages and disadvantages of schools in the village and 
at a distance from the village may be considered and further 
facilities should be considered for schools for girls. The local 
resources should be utilised while constructing the school building. 
Necessities of the Basic school differ from those of a traditional 
school. Therefore, a complete list of all the necessities and 
requirements should be prepared before planning the school building. 
The school building can be used for conducting adult education 
classes and for other community purposes. 


156. SONI, DAYAL CHANDRA. Buniyadi Shalaon mein utsava 
aayojan (Planning of festivals in Basic schools). Jan Shikshan 


1958, 23 (6), 33-38 (H). 


The celebration of festivals in Basic Schools is taken up with 
these objectives: (1) They help imparting ‘education in aesthetics. 
(2) These are the sources and the media of education. (3) They 
foster feelings of unity. (4) They bring fame to the schools and 
spread their ideology. Under practical aspect of the celebrations of 
the functions four things are to be emphasised viz. (i) Functions 
should not hinder the work of the school but they should encourage 
it. (ii) Material, time, individual and group participation etc. 
should be decided before hand; (iil) Preliminaries should be 
started in good time ; (iv) Evaluation of the functions should be 


there after they are over 

157. SONI, DAYAL CHANDRA. Samudayik Vikas kee reed- 
“Buniyadi Shiksha” (The back-bone of community develop- 
ment-Basic education). Jan Shikshan, 1958 23 (1-2) 36-53 (H). 


Creative activities and programmes were the cause of achiev- 
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ing freedom peacefully. It was the programme given by Gandhiji 
to the country. He thought it to be the only programme for the 
future development of the Indian community. He wanted, there- 
fore, to give this programme a high priority. As a result of it he 
gave the programme of Basic education for the creative activities 
on which the progress of the country is based. Community develop- 
ment and Basic education are the two wheels of social progress. 
In education, the individual and the society have always been ata 
distance but for the community development unity and intergration 
of the both is essential. Basic education aims at this. 


158. SYKAS, MARJORIE. Bal Sabha (Students’ Council). Nai 
Talim 1961, 10 (8), 230-233 and 236 (H). 


Students’ Council is an imporant item in all the Basic Schools. 
Schools haying a students’ Council claim to be called as ‘Basic 
Schools’. In fact this Council gives all the students first hand 
knowledge of the elements of democracy and citizenship. It makes 
the students realize there share of ‘responsibility. A sense of 
internal discipline is gained by the students through its working. 


> Dept. of Extension ` 


Wee SERVICE. p 
EH a Ag) 
NG Capes th KA 
I. ORIENTATION, UT ka d 


159, ACHARLU, K.S. The old and the new education. Teaching 
1958, 31(2), 58-62. 


The adoption of Basic education only in some areas has 
created a number of problems, for the educationists. At the moment 
when Basic education was considered the most suitable system for 
India, it ought to have been started with right earnest. The 
University Commission has also accepted its usefulness. Based on 
truth, love and nonviolence, Basic education provides freedom of 
inquiry, of observation, discussion and of critical thinking and 
intellectual honesty to all the students, Unlike traditional education, 
Basic education has a very fine clear cut programme of day-to-day 
working. It relates to he althexamination, kitchen gardening, mid-day 
meal, excursion, festival,school assembly, community cooperation, 
ai a efficiency, keeping a diary and maintaining cumulative 
records. 


160. DIKSHIT, MADHU Anusthapan mein udyoga shikshan 
kaise (How should be the education of crafts in reorienta- 
tion). Naya Shikshak 1959, 2(4), 26-29(H). 


Teaching of crafts is not new in education. Craft is one of 
the centres of Basic education. The Secondary Education Commission 
etc., have laid stress on its teaching. The teaching of crafts always 
involves some financial implications and needs provisions of raw 
material, stores, sales and workshop ete Hardly a few Basic schools 
have any suitable provision and accommodation. As no additional 
expenditure is expected to be incurred under orientation programme, 
some specific craft activities demanding no space and no money are 


suggested. 


161. DUBE, MILAP CHANDRA. Ek adhyapakeeya shalaon 
mein anusthapan karyakram, (Reorientation programme in 
single-teacher schools). Naya Shikshak 1959, 2(4), 10-13(H). 


The number of elementary single teacher schools in the country 
is yet very large, though Basic schools have also been opened in 
several places. The public. in general has misunderstood Basic 
education, specially when these schools are not opened in big cities 
The non-availabitity of Basic trained teachers to cater the needs of 
all Basic schools has been another obstacle in the real progress of 
Basic education. Financial hinderance for running Basic schools 
was already there and, therefore, the programme of reorientation of 
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elementary single-teacher schools towards Basic pattern has been 
launched upon. It includes such activities which can be taken up 
without incurring any extra expenditure and without having any 
specialised trained teachers. Of course a 6 week’s short-training of 
teachers may be needed. Main activities to be taken up are: 
(i) Health and cleanliness habits ; (ii) self-sufficiency ; (iii) Basic craft ; 
(iv) Citizenship ; and (v) Cultural and recreation. 


162. LAWRENCE, H.S.S. Orienting elementary education towards 
the Basic pattern. South Indian Teacher 1960, 33(2), 37-41. 


Since conversion of all the existing non-Basic schools into Basic 
schools is not immediately possible, the country is trying to orient 
them to the Basic pattern. Such orientation aims at introducing 
only those features of Basic education which do not require fully 
Basic trained or retrained teachers, and which can be introduced 
without financial commitments and without a short time. The 
features of Basic education which can be easily and immediately 
adopted to the present structure of elementary and secondary 
education are community organisation, students self-government, 
sanitation and cultural and recreational activities, 


163. MITTAL, S.R. Anusthapan sahitya ; ek vishleshan (Reorienta- 
tion literature : analysis). Naya Shikshak 1959, 2(4), 35-41(H). 


The problem of orientation is being faced by all the States. 
Its solutions are suggested by writing books, articles, views, reviews 
etc., and getting them published. In this article a stock-taking of all 
such literature available has been done. The literature is classified 
under different heads, viz., orientation and its aims ; orientation and 
teachers, orientation and Basic Curriculum ; Orientation and Public 
Schools ; orientation in States etc. 


164. OAD, L.K. Buniyadi shiksha ke anusthapan karyakram ka 
prachar evam prasar (Propaganda and expansion of reorientation 
programme of Basic education). Naya Shikshak 1959, 2(4), 
14-18(H). 


Basic education is still unknown to a large number of people. 
Those who have come across through it indirectly, are not familiar 
with its recent development and they are not ready to adopt it in its 
changed form, with the result that a number of questions remained 
unanswered to them, This results in utter confusion of the parents 
for whose children the programmes of Basic education, orientation and 
the reorientation are meant. The suitable measures for its propaganda 
and expansion are therefore the need of the day. The Ministry of 
Information and Broadcasting and the State departments of Public 
Relations which are fully equipped with the audio-visual material 
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should take up such propaganda activities. The machinery of 
community developments and Panchayats can take up Basic 
Education movement. Talks, lectures, symposia, etc., on all India 
Radio, films, documentaries, exhibitions, dramas, demonstrations, 
discussions, essay competitions, books and leaflets and many more 
such programmes through education departments, universities, 
extension centres, training colleges and social organisations etc., can 
be arranged. 


165. PALIWAL, MADHO RAM, Hamari rashtriya shiksha yojana 
tatha anusthapan, (Our national education system and reorien- 
tation). Naya Shikshak 1959, 2 (4), 19-21 (H). 


Basic education, as conceived by Mahatma Gandhi, is not 
merely a system of education but a way of life. It is a sure solution 
for many social problems. The University Commission and the 
Secondary Education Commission after the attainment of indepen- 
dence recommended the changes in the pattern of national education. 
The defects of the traditional educational systems were removed. 
The programme of reorientation is one step forward in the same 
direction. Misunderstandings about Basic education will be rmoved 
by this programme and uniformity of educational pattern without 
any distinction of Basic and non-Basic schools will be established. 
The expenditure and time usually required for giving sufficient train- 
ing to teachers will be saved to a great extent. It is necessary for 
this that the reorientation programme is to be stressed in the 
right direction. F 
166. PANDEY, VAIDYANATH. Reorientation of elementary 

schools towards the Basic pattern and introduction of pilot 

projects of compulsory elementary education. Buniyadi Shikesha 

1958, 7 (11-12), 32-36. 

This an account of a disdussion which took place among the 
high officers of Bihar Education Department at Patna on 27.12.1958. 
Accounts of the Pilot projects of compulsory elementry education 
launched in 17 districts of Bihar have been included. 


167. PAREEK, RAMA. Kriyakalap-anusthapan karyakram ke 
moolaadhar (Activities-—Basis of reorientation programme). 
Naya Shikshak 1959, 2 (4), 22-25 (H). 


The idea of orientation programme is to bring the qualitative 
improvement in the schools, the best means of which is adoption of 
activities. The activities, if selected, keeping in view the environ- 
ments of the school, the interest, ability, need and age of the students 
bring good results. No amount should be spent on such activities 
under any circumstances, but if some amount is needed, public 
cooperation should be sought. The reorientation activities, as given 
in Shri G. Ramachandaran’s booklet ‘Orinting Elementary Education 
towards Basic Pattern and that of the National Institute of Basic 
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Education ‘Basic Activities for non-Basic schools’, are recom- 
mended. 


168. RUHELA, S.P. Anusthapan Yojna Kaisey saphal ho? (How 
to Insure success of orientation Programme ?). Buniyadi Talim 
1961, 4 (1), 25-27. (H) 


The scheme of orienting schools towards the Basic pattern has 
been launched by the Government of India in order to bridge the gap 
existing between traditional and Basic schools. There are some 
difficulties in orienting schools. These are lack of proper under- 
standing of the purpose of the programme, lack of necessary publi- 
city, lack of minimum financial facilities and lack of proper methods 
of supervision. The remedies can be starting of a publication by each 
state government, organization of seminars at the district level in 
the states, improving supervisory practices and switching over to 
Basic education as and when facilities are available. 


169. SOLANKY, DEEP CHAND, Buniyadi shiksha ke vikas 
mein anusthapan ka yoga. (Developing Basic education through 
reorientation). Naya Shikshak 1959, 2 (4), 30-34 (H). 


To suit the requirements of our country, some necessary 
changes have been made in the educational system at all stages. At 
elementary level, the changes made are very significant ; but because 
of inadequate finances, lack of trained personnel including teachers, 
supervisors and administrators and lack of school buildings etc., good 
results are not forthcoming. However, there is no point in waiting till 
that time when we possess all such facilities and, therefore, the pro- 
gramme of reorientation came into force wherein the activties which 
are generally carried out in a Basic school, are to be followed in non- 
Basic schools. The Central Government, therefore, discussed this 
programme in four regional seminars followed by one National 
Seminar held at Allahabad in May, 1959, wherein the top-most 
educationists, planners and administrators etc., participated. Sixteen 
recommendations as made by this Seminar have been reproduced. 


170. TEWARI, BAL GOVIND. Pra’ ash ki aur. (Towards the 
light). Naya Shikshak 1959, 2(4), 42 48 (H). 


Conversion of elementary schools towards Basic schools will 
never bring good results. The orientation programme is the only 
possible way for right conversion because activities are introduced 
step by step. In fact the beginning of Basic education was full of 
fundamental mistakes and no definite purpose was placed before 
the child. Good planning and good administrators were there but 
hardly there was somebody who could ensure that the real knowledge 
was reaching the child It is a happy state of affairs that the 
orientation programme is being launched now and activities which 
are basic to the child are being adopted in all the elementary schools. 


J. POST BASIC AND PRE-BASIC EDUCATION 


171. DWARIKA SINGH. Poorva Buniyadi shiksha ka swaroop 
(Form of pre-Basic education). Buniyadi Shiksha 1957, 6 (3-4), 
12-14 (H) 


It ig our bad luck that we have divided our education at 
different levels and knowledge in different subjects. Life is undivided 
and its development is complete. Therefore for the complete and 
all-round development of the child we will have to impart complete 
and all-round knowledge to it. Further, we should avoid the extra 
expenses on schools. We all should train the workers for these 
schools, Schools should be cheap, of good quality and based on 
local resources. The public should feel its responsibility to run the 
schools, 


172. GANDHI, M.K. Poorva Buniyadi Shiksha kee mool kalpana 
(The basic concept of pre-Basic education). Samagra Nai 
Shiksha 1959 5(1), 5-6 (H). 


If we treat children as our own, we should make them healthy, 
physically and mentally sound, and teach them manners and culture. 
Children are not good or bad at birth, Education of the child starts 
at conception. This is why adult education is also essential. To 
children of two years or two years and a half we should impart 
education through love and not through fear. First they will learn 
to read and then to write with he help of pictures. In this way 
mind, hands and legs of the child work automatically and they learn 
while playing. We can say that work and play are not two separate 
things. Even writing work may be play for a child Nai Talim is 
that in which children learn while playing. We are supposed to 
create the environment for this type of education. We shall also 
have to spread this system of education to villages. If we get 
children in their childhood to impart education according to our 
own choice and if even then we can not make them self-sufficient, 
we will have to say that we could not follow our Nai Talim in full. 
Self-sufficient is one of the most important factors in Nai Talim. 


173. OAD, L.K. Uttar buniyadi shiksha tatha samayik sanyojan. 
(Post-Basic Education and Social Cohessiveness), Jan Shikshan 


1959, 24 (1-2), 39, 54 (H). 


Sarvodaya is based on love with the aim of good and happiness 
of all. As such it provides the opportunities for the all-round 
development of all. The aims of creating such a society may be: 
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(1) To provide work for all time and full fooding to every member 
of the society. (2) To provide all the facilities to fulfil all the 
necessities of every member of the society. (3) To provide facilities 
for the local, provincial and national self-sufficiency. (4) Natural 
resources may not be misused. In this way the aims settled by 
Second Five-Year Plan and Sarvodaya are just the same but the way 
of achieving them is totally different. But the aim may be achieved 
when personal benefits will be given up for the social benefits because 
we are aiming at social welfare. This aim may easily be achieved 
through Basic education. Being craft-centred, Basic education 
saves the child from the future fear of wants of food, cloth and 
shelter. It is based on cooperation, love and brotherhood. 


174. RADHA KRISHAN. Uttar Buniyadi Shiksha Ke Adarsh 
aur Uddaishay (Ideals and aims of Post-Basic education). Nai 
Talim 1960, 9(5), 144-146 (H). 


Aims of Post-Basic education have been derived out of the 
principles of Basic education. (1) All children should get educa- 
tion on the grounds of co-operative work in the form of citizens of 
new social administration. (2) Every child should get an opportu- 
nity to develop all his potentialities. An education committee 
appointed by the Government of India for middle education, explain- 
ed the aims of education as follows :—(i) The development of the 
ideas of citizenship, wide nationality and secularism; (ii) To 
increase the productive capacity ; (iii) To develop personality of 
the child with the help of creative potentialities and (iv) to develop 
a sense of leadership. There is great similarity between these aims 
and the aims of Post-Basic education, Schools can be organised to 
achieve the above aims. 


175. SYKES, MARJORIE. Uttar Buniyadi mein Angreji bhasha ka 
shikshakram (Curriculum of English Language in Post-Basic). 
Nai Talim 1960, 9(5), 147-151(H). 


Mother tongue should be the medium of teaching upto the age 
of 11 years for effective learning. English may be optional. Before 
begin teaching of English we should be careful about four things— 
(1) Children should have a good exercise of his mother-tongue from 
the very beginning, (2) from 4th class (10 years of age) there 
should be some practice in any other Indian language, (3) practice 
in English should begin at the age of 14 years, (4) language 
teachers must be well-trained in the methods of teaching language 
and in Nai Talim. The aim of curriculum should be based on 
ability to understand English and the ability to use it. These 
necessary steps shouid be taken to teach English. Some further 
points are as follows: (i) tospeak words and sentences of daily 
use, (ii) teacher should first use small sentences and then big ones, 
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(iii) as far as possible teachers and students should themselves pre- 
pare their text books and help books as well, (iv) to increase the 
reading practice there should bea collection of easiest possible books 
in English, (v) there must be some good dictionaries and grammar 
books in the library, (vi) arrangement should be made to improve 
and correct personal and group mistakes in speaking and writing. 


176. TANEJA, V.R. Integrating post-Basic with multi-purpose 
pattern, Progress of Education 1959, 33(5). 153-160. 


What is the place of post-Basic education in the educational 
structure of the country ? What should be the fate of the children 
who pass out of the present senior Basic schools and wish to pursue 
higher studies ? Should these children go to the multipurpose higher 
secondary schools and take courses according to their ability and 
aptitude ? The questions like these have been agitating the educa- 
tionists for some time past. Different schools of thought have, how- 
ever, given answers to the questions but there is so much of disagree- 
ment among these views that the problems seems to remain at the 
stage where they were before. The solution is to make eight-grade 
Basic schools compulsory. 


177. UPADHYAY, R.S. Uttar-Buniyadi Shiksha mein mulyankan 
(Evaluation in post-Basic education). Samagra. Nai Shiksha 


1959, 5(1), 8(H). 


Post-Basic education is the education for self-sufficiency. 
Therefore, it should be measured on the grounds of self-sufficiency. 
It means that the success of the students in this period should not be 
judged through examination by an external body. It should be 
measured through the daily, weekly and monthly works and records 
of the students, recorded by himself in his daily diaries and as 
recorded by the teacher. When the external examinations will be 
replaced by internal evaluation the students and the teachers will 
themselves be careful about their progress. They will be judged by 
themselves, their teachers, their fellows and by the society. In the 
light of this all-round evaluation the abilities of the student will be 
judged on four aspects of life, ie, (1) self-sufficiency (2) personal 
development, (3) development of the social qualities and (4) the 
earning of knowledge useful for life, 
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